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Dear teacher,

The Kids’ Web series is aimed at the initial years of
Primary School and offers students the opportunity to
learn a foreign language in a progressive and meaningful
way, promoting education as a whole.

Through the classroom activities, Kids’ Web seeks

to simulate students’ real-life experiences in society,
integrating their knowledge of the English language with
that of other school subjects and enabling students to
use this knowledge in real-life situations.

This series is classified as the Al level of the Common
European Framework of References for Languages
(CEFR), the internationally acknowledged standard to
indicate language proficiency. The Al level corresponds
to the linguistic profile of a beginner, who is capable of
communicating in everyday situations through simple
statements and whose aim is to satisfy their basic needs,
introduce themselves or other people, among other
communicative situations that do not demand any
complexity.

The digital components which accompany this series
have the common objective of consolidating and
expanding upon the topics covered in the Student’s
Book, following the proposal of learning through the
exploration of different environments and situations.
Acting as a resource to support learning and teaching,
these components present plausible challenges for

different age groups and promote the interest for study
by means of discovery, not only expanding upon themes,
but also providing opportunities for dialogue in class,
whilst reinforcing the practical use of the topics studied
throughout the series and contributing to students’
digital literacy.

In this Teacher’s Book you will have a wide view of what
this series’ proposal consists of. The Kids’ Web series
fundamentals section presents the objectives of the
course, featuring the concepts of life skills and socio-
emotional competences. You will come to understand
how the course is conducted in an interdisciplinary
manner, and the importance given to creativity. The
Theoretical and methodological approach section
includes specific guidance in relation to teaching a
foreign language to children in the initial years of Primary
School as well as different assessment methods. In the
Working with the Kids’ Web series in the classroom
section you will find instructions on how to deal with
some of the structural elements of the course, how to
work with socio-emotional competences and life skills,
and how to activate students’ prior knowledge and
curiosity.

Each book also has a variety of resources which provide
teachers with the necessary support to deliver the
course effectively.

Have a good and productive school year!



The Kids’ Web series was carefully conceived and
planned to create a learning environment in which
knowledge is acquired in a progressive and significant
manner.

When we think about the most frequent motivations to
prioritise the teaching of a foreign language to children,
inevitably we think about ideas related to students,
future academic and / or professional lives. However, the
contact with the English language can provide immediate
advantages, like the familiarity of the child with the
language, their interaction with other cultures and the
knowledge acquired from the internet, games, songs,
etc. Additionally, the contact from an early age with the
English language as a lingua franca fosters respect for
cultural differences, values the diversity that surrounds
us and, with time, prepares students to act critically and
actively as global citizens.

In the three books that make up this series, the
fundamentals of the English language are presented
taking into account some essential aspects, like linguistic
progression (from the simpler to the more complex)

and competence of diverse aspects (for example,
themes, lexis, culture, emotions and selection of genres),
according to the stages of child development.

Itisimportant to highlight, though, that considering

the different phases of children development does

not mean we should limit the potential of children’s
learning, oversimplifying or limiting the possible areas of
interest of students in the early years of Primary School.
Conversely, as it was previously mentioned, one of the
criteria that lead the conception of this course -inthe
sense of not underestimating children capabilities -
relates to the challenges that inevitably emerge when we
take into account the profile of the 21st-century student.
In this respect, it is worth reflecting upon what Freitas et
al. (2005) have to say regarding this subject. According to
the authors:

The demands upon schools and teachers have never been as
numerous as they have been over the recent years. This is due,
firstly, to the development of information and communication
technology and, secondly, to the rapid transformations in the

work processes and in the cultural production. (FREITAS et al.,

2005, p.89).

Faced with these “demands”, it is easier to understand
why it is increasingly unanimous that schools should
also have the role of providing students with integral

education, and not limiting themselves to teach the
core subjects, without undertaking other aspects like
the social, psychological and emotional ones. This is
particularly relevant during Primary School, especially in
the initial years.

Children spend a significant part of their lives at school, in
contact with teachers and peers, precisely in the periods
of the day when they are most active.

When we consider the teaching of a foreign language to
this age group, the role of schools in providing students
with integral education becomes even more relevant
because students can be shown a new window through
which they also can see the world and give it a new
significance. The fact that the children’s contact with the
English language begins (at least formally, in the school
environment) generally at six years of age, the phase

in which they are also learning to read and write in their
mother language, should be seen as an opportunity to
make them more confident and independent in terms of
general communication.

In this way, the Kids’ Web series wishes to offer a new
challenge, a new discovery, a new experience to those
who generally feel excited about things that get unveiled
in the process of exploration of the world around them:
the children.

LIFE SKILLS AND SOCIO-EMOTIONAL
COMPETENCES

In order to make students able to face contemporary
demands, itis necessary, as previously mentioned,

that the school helps them to develop not only their
cognitive abilities - objective associated with the school
environment -, but also a broader set of competences
and abilities that will integrally prepare them to act
critically and responsibly in real life.

To establish this new meaning of education, it is essential
to give students tools and methods that will help them to
develop socio-emotional competences and life skills.

Life skills

Life skills are defined by the United Nations International
Children’s Emergency Fund (UNICEF, 2003) as
psychosocial skills, of cognitive nature, personal and
interpersonal, that enable individuals to deal effectively
with the demands and challenges of everyday life. Those
skills can be improved and help to analyse information,




to develop initiative and attitude and to promote fruitful
communication between different parties. So, life skills
g0 beyond the development of cognitive abilities and
focus on a broader context of use.

When properly developed, life skills are notan end in
themselves, but a tool to be used in real contexts by
active citizens with the intention to promote a fairer,
more democratic and more inclusive society.

Socio-emotional competences

Socio-emotional competences are defined, in the view
of UNICEF, as life skills of a personal and interpersonal
nature.

They are related to values, attitudes and social skills that
not only contribute to students’ emotional, physical and
psychosocial development but also enable them to live
with others respectfully and peacefully. Together with
the areas of behavioural and cognitive learning, socio-
emotional competences form the basis for the concept
of Global Citizenship Education (GCED).

Global citizenship: what is it about?

There are various interpretations of the concept of
global citizenship. Some define it as “citizenship without
boundaries” or “citizenship beyond the nation-state”.
Overall, the notion of global citizenship is linked to an
increasing interdependence and interconnectedness
between countries in the economic, cultural and social
areas through increased international trade, migration,
communication, etc. It is also linked to the concern of
global welfare beyond national borders and it is based on
the understanding that global welfare influences national
and local well-being.

Despite the differences in interpretation of the concept
of global citizenship, this term refers to the sense

of belonging to a wider community and a common
humanity, as well as to the promotion of a “global look”
thatlinks the local to the global and the national to the
international. Itis also a way of understanding, acting and
relating with others and with the environment in space
and time based on universal values through respect for
diversity and pluralism. In this context, the life of each
individual has implications in everyday decisions that
connect the global to the local and vice versa.

Why teaching life skills and socio-emotional
competences at school?

At a time when the world opens itself for young people to
become the protagonists of their own development, the
traditional school still counts on somewhat inadequate
pedagogical proposals, focusing only on content, which

resultsin a huge discrepancy between the demands

of the 21st century world and what the school offers.
This discrepancy can be resolved by combining socio-
emotional competences with cognitive skills, in order to
prepare studentsin an integral manner.

Examples of life skills and socio-emotional
competences

The life skills and socio-emotional competences
covered in this series are presented in the following table:

Learning from

Being sociable Sharing spaces

others
Having responsible )
g ) P Respecting )
possession of ) ) Learning to lose
diversity

animals

Main results of working with life skills and socio-
emotional competences

When working with life skills and socio-emotional
competences, students:

¢ learnto take a critical and analytical view on the
information they receive from different sources;

¢ reflect on how they can positively engage in their
community;

¢ learnto establish relationships between different
facts and information in order to understand broader
contexts and more complex situations;

¢ learnto develop their self-esteem and value other
people;

¢ learntoapproach others and establish positive
relationships by asking for and offering help;

¢ learn torecognise, regulate and manage their own
and other people’s emotions (positive and negative);

+ learntoresolve conflicts, resist negative peer
pressure and prevent violence - including gender
violence and bullying;

¢ learnto negotiate, mediate and find solutions that
benefit everyone, as well as to become aware of
the importance of listening and respecting different
opinions and points of view;

¢ develop attitudes of empathy, solidarity and respect
for differences and for diversity (e.g., regarding
culture, language, gender, sexuality, religion, way of
life, age and physical characteristics), considering
what makes us similar and what distinguishes us from
others;

¢ experience a sense of belonging to a community and
share values and responsibilities based on human
rights, and understand how the community relates to
the world;



¢ learntovalue andrespect all living things and
consider planet Earth as the place that shelters us all;

¢ understand that human beings are normative (i.e.,
that all relationships are created and organised based
on norms, which can be social, cultural, legal, etc);

¢ learnabout theiridentity and role in the relationships
they are part of (for example, with family, friends, at
school, in their community, in their country) and use
it as a basis to understand the global dimension of
citizenship.

How to teach Global Citizenship Education?
There isn't obviously a single way to teach Global
Citizenship Education (GCED) at school, but there are
some factors that contribute to its implementation.
Throughout the Kids” Web series, there are several
opportunities to sensitise students about issues related
to global citizenship. It should be mentioned, however,
thatitis at the discretion of each teacher, according

to their local reality, to the needs and particularities of
their students and their commmunity, to detect these
opportunities and, within their possibilities, to explore
themin class. The teachers’ role is very importantin this
process, as one of the prerequisites for promoting GCED
is to avoid the creation of “models” to be followed by all,
regardless of their inherent differences. So this is work
that must be done in the light of contextual factors.

Listed below are some basic pedagogical practices
necessary to the work with socio-emotional and
cognitive competences. However, the importance of
transforming - as far as possible - these practices into
constant habits throughout the school year should be
emphasised, because this is the only way (and notin
an isolated practice, without continuity) to make their
benefits really last. They are:

¢ Creation of arespectful, inclusive and interactive
environment in the classroom and at school (for
example, through the inclusion, the understanding of
classroom rules and of the opportunity for students
to have an active voice).

¢ Introduction of student-centred pedagogical
approaches that are culturally sensitive, interactive
and coherent with learning objectives (for example,
autonomous and collaborative learning, media
literacy).

¢ Use of globally oriented educational resources to
help students understand how they fit into the world
in relation to their local circumstances (for example,
through a variety of sources and media).

» Applying assessment strategies that are consistent
with the learning objectives and the instructional

means used to support them (for example, reflection
and self-assessment, peer feedback, teacher
assessment, journals and portfolios).

+ Providing opportunities for students to experience
learning in different contexts, including supervised
classroom activities, in other school environments
and in the community, from the local to the global
level (for example, participation in the community,
international email exchange, contact with virtual
communities).

¢ Proposed interdisciplinary activities that integrate
students’ prior knowledge of other fields of
knowledge with language learning or that deepen
themes already worked on in other school subjects.

How to evaluate results when working with life
skills and socio-emotional competences?
Evaluation is a very useful tool to measure the
effectiveness of actions and, naturally, to identify
difficulties, prioritise objectives and, if appropriate, to
rethink procedures throughout the process. However,
thisis only possible when a learning environment is
created so that socio-emotional competences can

be developed in conjunction with cognitive and life
skills. Therefore, we encourage the elaboration of
guidelines in which observable data related to the
developed competences and skills can be registered.
Such guidelines should not allow single answers, right or
wrong, but should stimulate reflection upon the learning
process. The following chart shows how this can be
accomplished, considering some of the competences
and skills previously presented.

Life skill or
socio-emotional Attitudes to be observed
competence
How interested is the student in the
issues that are relevant to his/her
community? What solutions does
) he/she propose to the problems his/

Helplngthe her community faces? How does he/

community
she help to solve these problems?
How does he/she usually ask for help
if he/she also suffers with any of the
problems faced by his/her community?
How does the student feel when they
lose a game? How does he/she react to

Learning to these feelings? How does he/she treat

lose the colleague who won the game? How
does he/she behave when he/she has
to play again after losing?




How does the student try to approach
peers? How does he/she try to interact
with people he/sheis not very close
to? How does he/she react when
classmates try to approach him/her?

Sociability

INTERDISCIPLINARITY AND THE CLIL
APPROACH

Interdisciplinarity is the attempt to overcome the idea
of traditional and fragmented teaching, trying to make
the taught content to have a clear and meaningful
relationship with reality, culture and the identity of those
who participate in the learning process. Following a
proposal of integral training of students, the Kids’ Web
series aims to provide the study of the English language
related to other areas of knowledge, notably those
included in Primary School, and to areas related to other
fields of knowledge.

An important aspect that inevitably brings the study of
languages close to the study of other school subjects
is the fact that access to all other areas of knowledge,
such as Geography, Mathematics and History, among
others, occurs due to the exposure to the language.
This is why some people argue that all teachers,
especially Primary School teachers, regardless of the
subject they teach, are also language teachers. Thus,
in this position, language teachers can facilitate this
dialogue, establishing relationships between language
teaching and other areas of knowledge. Therefore, this
series offers, at different times, especially in the CLIL
section, suggestions for working with other subjects.
Content and Language Integrated Learning (CLIL) isa
teaching-learning approach whereby contents from
different subjects are taught through a foreign language,
allowing students to simultaneously develop language
and cognitive skills without the former overlapping
with the latter. According to Pérez-Vidal (2009), this
approach reflects the constant growth of globalisation
and internationalisation processes and it is a natural
development of the commmunicative approach of
language teaching adopted by the present series.

According to the author, the use of a CLIL approach
offers the following benefits to students:

¢ theresulting commmunication is authentic and less
controlled, because itis centred on the discussion
of concepts, not on the use of language as an end in
itself;

¢ enrichment of the speaker’s sociolinguistic
repertoire, who finds different fields of knowledge
and language functions in use;

¢ fostering interaction and increasing motivation;

& greater students’ participation and protagonism, as
language teachers are no longer solely responsible
for the production in the foreign language;

¢ encouragement of unconscious or implicit learning,
as the use of the foreign language comes from an
intrinsic motivation to communicate;

& enlargement and enrichment of students’ worldview;

& promotion of linguistic and cultural diversity in class.

CREATIVITY

According to Carol Read (2015), creativity is usually
described as an unusual thought, an unusual answer
which brings original ideas, new solutions to solving
problems or new ways of looking at a particular topic.
Creativity is always a key factor in foreign language
classes, since the student is often invited to interpret
and retell stories, produce contexts to dramatise a
dialogue, create lines for characters to act out, etc. The
author acknowledges that the language skills of children
who learn English in Primary School are limited; even so,
they have got a high creative potential, which must be
explored by the teacher.

The development of creativity in English classes can,
among other things:

¢ increase the involvement and motivation of the child;

¢ make language learning pleasant and unforgettable;

+ give the child a sense of ownership and fulfilment;

+ develop the ability to think flexibly;

+ provide the basis for the development of a more
sophisticated, conceptual and abstract creative
future.

Itis essential to keep in mind that this does not happen

out of the blue; in other words, it is necessary to create

situations that will serve as a basis for the child’s creative
development. Therefore, this series is supported by
some of the pillars of creativity, developed by Read, for
the preparation of various activities in the Student’s Book
and the suggestions of extra activities.

Raising self-esteem

If children do not feel safe, if they feel that they do not
belong to the group or are unable to accomplish a
task, they will surely experience a block in their creative
thinking process.

Itis then necessary that teachers help them raise their
self-esteem, valuing their contributions, enhancing their
talents and respecting their opinions. Teachers should
help children to acquire this sense of belonging and

to realise, for example, that having opinions or ideas



different from others is precisely one of the elements
that makes the notion of group even more interesting.

Be an example

To help students develop a skill, it is essential that the
teacher acts as a model which students can mirror. If

the teacher expects, for example, his / her students to
consider a topic from various angles to obtain different
results, his / her own day-to-day attitudes should

reflect this creative thinking process. Therefore, several
activities suggested in the series try not to be predictable
and monotonous in order to help the teacher foster his /
her students’ creativity.

Make productive use of questions

Itis necessary to ask questions that arouse the interest
of children and that can trigger and promote their
thinking, encouraging them to engage in the creative
process. Thus, the teacher is often instructed to ask
students about the content of the pages, especially
when exploring the scenes on the opening pages of the
units to prompt them to predict what they will learn. Also,
in the Teacher’s Book there are suggestions of questions
that the teacher can ask to broaden the discussion
driven by the activities or themes.

Make connections

Being able to establish relationships among things is
also one of the conditions to develop creative thinking.
This is because the relationships that one student
establishes between two things may not be the same
as the relationships that another student will establish,
since each individual will be moved by different values,
emotions and experiences. The practice of creating
connections also provides children with the basis to
become increasingly creative in their future work.

Thus, the themes studied in the units always seek to
relate something from the world to the child’s reality,
enabling them to create connections.

Exploreideas

In order to help develop children’s creative capacity,

they should be encouraged to explore, experiment and
play with ideas. This should happen in an environment of
mutual respect, in which divergentideas are valued and
where there is no judgment. In developing their answers, it
is essential that students feel comfortable to express what
they think and that their arguments are not disregarded.

Stimulate critical thinking
As part of the task to help children develop creative
thinking, it is also important to create opportunities to

learn to assess and critically consider their own ideas,
performance, actions and results. It is through this
exercise that children can assess the importance of
their own creative work. This can be done at the end of
each unit, as self-assessment suggested by the teacher.
What is essential is that children learn if they have done
enough or if they could have done something differently,
when they think critically about their work.

DIGITAL LITERACY

More than ever before, digital literacy is considered an
important part of the educational programme in schools,
especially because digital natives, or children bornin the
Digital Information Age, are no longer mere recipients

of information but have begun to produce contentin

an active way. It should be emphasised, however, that
the fact that a child knows how to use an electronic
device, sometimes with more agility and ease than an
adult, does not mean that he / she does not depend on
the figure of the educator to learn how to make smart,
conscious and responsible use of this technology.

According to Leal et al. (2007), literacy corresponds not
to the process by which one acquires technology, but
itis related to the effective and competent use of that
technology. In the case of digital literacy, it can be said
thatitis not the access to digital tools that necessarily
brings benefits to its user, but the use made of them. In
this sense, digital literacy is seen as the individual's ability
to appropriately respond to the social demands that
involve the use of technological resources and writing

in the digital environment. For the use of these tools to
be relevant, they must be learned, and one way to teach
digital literacy is through formal education in school.
The fact that children, even being native to a linguistic
community, need to go to school to be literate and

use their language properly reinforces the notion that
they also need to learn to deal with the digital universe,
acquiring skills that may be developed and put into
practice.

Consequently, this series intends to broaden students’
contact with digital contents through digital objects
specifically developed to deepen the topics presented
in the book.

The approach to digital skills in this series includes
themes related to the reality of students in this age
group and provides access to content via QR codes
and through resources such as games, socio-emotional
animations, etc. Thus, the teacher can use these tools
to help students make meaningful, productive and
conscious use of digital content.




FOREING LANGUAGE TEACHING APPROACH

As we have already explained, the key elements of this
series are: working with life skills and socio-emotional
competences, an interdisciplinary approach, fostering
creativity and curiosity, and digital literacy. What these
elements have in common is the fact that the student

is the protagonist of their own learning and a generator
of meaning, an “active being, who formulates ideas,
develops concepts and solves practical life problems
through their mental activity, thus building their

own knowledge” (HAIDT, 1994, p. 61). A “protagonist
student” is understood as the one who has the
opportunity to learn through research, motivated

by the genuine curiosity that makes children explore

the world around them. It is the one who perceives
knowledge as something tangible, close to their reality, in
opposition to the notion of knowledge “transmitted” in a
decontextualised way.

However, the role of an active student in the face

of knowledge only comes with the meaningful role

of the teacher, who organises the situations for the
student to become the protagonist. Accordingly, this
work is based on Vygotsky's concepts of teaching and
learning, which consider learning an essentially social
process, “which occurs in the interaction with adults
and more experienced peers” (FREITAS, 2002, p. 104).
Vygotsky calls the “zone of true development” the
child’s ability to perform tasks independently (mature
functions), the “zone of potential development” the
child’s ability to perform certain tasks with the help of
others (functions in process of maturation) and “zone
of proximal development” the one that lies between
the other two development zones. Vygotsky suggests
that schools should aim their actions at promoting the
zone of proximal development, in order to enhance the
children’s ability to do what they are still not able to do
autonomously. According to the author, “with the help of
another person, any child can do more than they could
on their own, even when restricted to the limits set by
their level of development” (VYGOTSKY, 2008, p. 19).

Thus, this series departs from a learning conception that
believes the child’s mind is a clean slate, that is, which
sees the child as an “empty” individual who comes to
school passively and to whom teachers must transmit
information and experiences in the hope that they, as
students, will absorb whatever is transmitted following

arelatively predictable ritual of behaviour. It also differs
from the concept that the teacher has got answers

for everything or holds the only valid interpretation,

but it considers the teacher as a “facilitator”, that is, as
the most experienced person in the group, capable of
creating situations that awaken and value the students’
ability to think, to produce and to have a critical view, in
accordance with their development. Accordingly, itis
considered that students already have prior knowledge
that can be used by the teacher as a tool to articulate the
new information they receive in class, building the new
knowledge together.

For Ausubel, Novak and Hanesian (1980), the notion

of prior knowledge is of paramount importance in

the teaching-learning process. According to those
researchers, if it was possible to reduce educational
psychology to a single principle, it would be that “the
single factor that mostinfluences learning is what the
learner already knows” (AUSUBEL; NOVAK; HANESIAN,
1980, p. 137). What we can understand of this quote is
that new significance (in the case of a foreign language)
is acquired through the interaction of new concepts and
potentially relevant ideas with ideas and concepts that
have already been learned before. In other words, for
meaningful learning to actually take place, itis important
to associate what the student already knows with what
must be learned. Hence, new concepts and meanings
must be incorporated into an existing cognitive structure,
thatis, the new ideas must be incorporated into
something that can work as an anchor point. Regarding
this, we highlight that in this work the selection of themes
takes into account the contents that are studied in
other school subjects aiming to take advantage of
students’ prior knowledge, to approach the topics in an
integrated way and to provide a kind of teaching that is
meaningful to the child. One of the greatest advantages
of studying languages at school is that it is through it

that we can gain knowledge of other areas. This finding
leads to the need to consider language teaching almost
as aninterdisciplinary practice. After all, as Freitas
(2002) recalls when addresses pedagogical practice
according to Bakhtin's interdisciplinary and dialectical
view, language must be viewed “from the perspective of
openness, integrated with human life” (p. 134).

In other words, verbal commmunication cannot be
understood out of its context, and similarly, language



teaching should not focus only on linguistic content,
but it should include the context in which content

can be taught. This context is shared by several areas
of knowledge. Nowadays, there is a need to review
crystallised concepts and try out new practices. In
addition, itis necessary to set new objectives based on
the current concern that teaching should not be limited
to the transmission of content and the accumulation of
knowledge of a given object, but to promote a teaching
environment that contributes to the integral training of
the student. This learning perspective, on which this
seriesis based, is also based on the notion that schooling
is a substantial foundation for the broad exercise of
citizenship.

Thus, by focusing on working on cognitive and socio-
emotional competences - in an interactive manner - in
the English teaching-learning process, this series expects
to actively participate in the promotion of positive social
attitudes.

LANGUAGE AND SPEECH CONCEPTS

The language perspective to which this series

adheres, is the one that conceives it as a dynamic,
social phenomenon, in constant movement and
transformation. This perspective is based on Vygotsky’s
works and on Bakhtin's theoretical framework for the
language field. For Bakhtin, the use of language does
not occur in a vacuum, and this is opposed to a view

of language as a system, detached fromits users and
from the social context in which itis produced. In this
way, the interlocutor (real or presumed) also constructs
the sense of what they read or hear; therefore, itis
impossible to always think of simplistic relationships
such as “someone says X - someone else understands
exactly X".

This, in the context of foreign language teaching, has
gotimportant implications on classroom dynamics and
on the construction of meanings in the other language.
According to Bakhtin (2006), “all comprehension is
pregnant with response, and in any form it necessarily
generates it: the listener becomes a speaker” (p. 271).
Therefore, considering the student as an active element
in the teaching-learning process of a foreign language,
the aim is to offer as many opportunities as possible

for them to have an active voice, to react, give opinions,
cooperate, produce, recreate and interpret. Thus, by
interacting with the teacher, with peers and with the
textbook, students’ responses will be unpredictable and
might introduce something unexpected, since these
responses point the continuity of the dialogue, and not

an ending. This dialogue can be used by teachers to
enrich their classes, engage students and make learning
more meaningful.

LANGUAGE TEACHING IN THE EARLY
YEARS IN PRIMARY SCHOOL

Walter Benjamin (1987) observed that what best
describes children is the fact that they play and that
makes them capable of building things with bits and
pieces (BENJAMIN apud KRAMER, 2007). Kramer
complements this observation by stating that

through play, children establish new relationships and
combinations, and demonstrate their ability to create.
For children, playing is one of the ways they explore the
world around them, build a particular universe and give
different meanings to their daily lives.

Although the child entering Primary School has already
been exposed to formal education in Kindergarten, that
experience has essentially been ludic. Itisin Primary
School that they effectively come into contact with an
institutionalised space, with stricter rules and schedules.
Itis also with this experience that they reinforce social
life and consolidate their participation in a group which
is different from the more restricted social environment
that is their family. For the transition of children to
Primary School to be successful, Campos (2009, p. 12)
states that:

A child of five, six or seven years old is the same, whether in

one educational stage or another. The contents and teaching
methods must be tailored to their characteristics and potential,
whatever school they are educated in. The more harmonious this
passage is, the more conditions a child will have to maintain their
interest in learning. [...] Not only does the Primary School usually
treats all new students alike - whether or not they have been
students in previous years -, but it also seems to make a point

of reinforcing the rupture between the two initial stages of basic
education: itis clearly emphasised that the right to play is over,
that obligation overrides motivation, that learning is imposed
and not built, that everyone must follow at the same pace,
regardless of their differences - individual, cultural or of level of

knowledge.

Itisimportant that the early years of Primary School
are not an abrupt disruption to a process lived by the
child outside school and in Kindergarten; therefore, it
is necessary to broaden possibilities of learning with
new objectives without neglecting to consider forms of
pedagogical work appropriate to each age group, like,
for example, playing games. It is advisable to promote
a learning environment in which children can identify
themselves, in which they feel valued and respected




and can play, give different meanings to things, sing,
participate in language games while playing, dancing, etc.

This ludic aspect must permeate every initial year in
Primary School to a greater or lesser degree according

to the student’s stage of development. Therefore, itis
important to know the characteristics of childrenin the
early primary school age group, recognising interests

and skills. The table below, based on the research of
Scottand Ytreberg (apud SANTOS, 2009), presents the
characteristics of the child learning languages and can be
useful for understanding the different types of activities
suggested in the series according to each age group.

5TO7-YEAR-OLD CHILDREN

They comment on what they do or hear.

They do not always differentiate fact from fiction.
They plan activities.

They argue logically about something.

They use their imagination.

They use different intonation patterns in their mother
tongue.

They understand human interaction.

They recognise the existence of rules.

They give priority to the actual world.

They do not concentrate for long periods of time.
They like playing and they learn best when they have fun.
They are reluctant to share toys.

They cannot decide what they want to learn.

They are enthusiastic about learning.

CHARACTERISTICS

8 TO10-YEAR-OLD CHILDREN

They already have solid basic concepts.

They differentiate fact from fiction.

They ask questions all the time.

They are able to decide what they want to learn.
They know what they like and what they do not like
doing.

They begin to question the decisions of teachers.
They are able to work with and learn from others.
They are competent users of their mother tongue.

They understand abstractions, symbols, and
generalisations.

Besides respecting the characteristics of each stage of
the child’s life, foreign language teaching should also take
into account their feelings, interests and motivations. In
this sense, it may be interesting to consider the concept
of affective filter introduced by Krashen (1985).

According to the author’s hypothesis, there are

some variables that can be a facilitating element in

the acquisition of a second language, such as self-
confidence and motivation. In this way, a motivated and
confident child would be willing to learn, while an anxious,
insecure child with low self-esteem would experience

a foreign language learning blockage. For Krashen, the
lower the affective filter, the more likely the child is to
absorb input more easily. And here, once again, the
teacher’srole is fundamental, asitis up to them to work
on these issues of affectivity in class, that is, to promote
the development of socio-emotional competences.
Thisis so important that, according to Krashen, if an
individual's affective filter is too high, input will not easily
reach the part of the brain responsible for language
acquisition, even if they can understand something.

The teacher can, to a large extent, contribute to make
the child establish a healthy affective relationship with
learning a foreign language. And here, once again, the
ludic aspect might be quite significant, acting as one
of the factors that provide an environment in which
affective filters are low.

Irma-Kaarina Ghosn (2013) also stands for the
importance of the emotional aspectinlearning a
foreign language. To this author, motivation and interest
influence academic success. Being interested does not
justinvolve a person'’s individual and particular curiosity
about a subject, but also the situational fascination that
can be triggered by the teacher or textbook in the form
of novelty or curiosity, causing an effect of engagement.

Itis therefore important that foreign language teaching
be related to culturally relevant and appropriate content
forlearners. Regarding teaching children, the author
argues that most textbooks underestimate them and
are based only on school and other scenarios known by
students, ignoring those that could be culturally explored
and more attractive to them.

Itis based on these characteristics that this series
intends to offer, apart from English language content, a
motivating and relevant content for the children, which
takes into account their abilities and interests.

ASSESSMENT

Assessment should be seen as a way of promoting
improvement and growth, not about causing fear

and discomfort in students. Assessment practices
traditionally used at school often exclude students

by trying to measure the amount of learning, which is
often abstract, and by classifying them as able or not to



continue their studies. For the practice of evaluation to
be inclusive, we suggest:

+ knowing the students and their out-of-school context;

+ identifying the strategies they use to meet school
demands and thus modifying the conditions for
carrying out the pedagogical work when necessary;

¢ following the development of their individuality;

identifying their prior knowledge and work from it;

+ identifying progress and encouraging students to
continue developing their capabllities;

& understanding students’ difficulties and planning
activities that help them overcome them;

¢ evaluating the need to review content that has not
been very well acquired;

+ analysing the teaching strategies and modifying them
when necessary. In a similar way, it is necessary to

L 4

evaluate the school context in which learning takes
place. We suggest that the teacher consider the
following issues:

¢ students’ engagementin the educational process
and, if itis problematic, identifying the reasons for this;

¢ accomplishment of the proposed tasks and, if not
fulfilled, identifying the reasons for this;

& use of adequate teaching resources by the teacher
or the reasons for not doing so;

# teacher’srelationship with students and how they
interfere with learning;

¢ adequacy of the school space for carrying out the
activities suggested;

+ family participation in the students’ school life and, if
not, identifying the reasons for this.

Working with the Kids’ Web series in the

LIFE SKILLS AND SOCIO-EMOTIONAL
COMPETENCES

Life skills and socio-emotional competences are worked
on throughout the series, especially in the Life Skills
section.

Through these activities, we suggest discussing with
students the issues related to some attitudes and skills
that can help them deal with their emotions in different
situations.

Students may be asked to observe a situation and reflect
upon what attitude they would have or how they would
react by thinking about the consequences (positive

and negative) of each of the possibilities. The activities
layout is flexible and aims to avoid predictability in the
book, even though the ultimate goal of all activities be
the same: to create, based on students’ reflection, an
appropriate context for the development of life skills and
socio-emotional competences.

Here are some suggestions for working with life skills and
Socio-emotional competences activities:

¢ Always create a supportive classroom environment
for students to give answers freely, without feeling
under pressure or influenced. It is essential that there
are no judgments, either from the teacher or the
other students.

¢ Remind students that in activities whose responses
are personal, their classmates may have different

opinions from theirs, and that they must respect
them.

¢ Discuss with them the advantages and
disadvantages of each answer. Evidently, the aim
is not to impose an ideal kind of attitude, but the
teacher, with the role of educator, should show
students that certain attitudes are preferable to
others because they can bring better results, help
them face daily challenges more wisely and better
explore their own potential.

¢ Saveamomentin the nextlessons to review the skills
and competences students have worked on and
ask them to share with the class something that has
happened to them involving what they have learned
with the activity. This is a way of making work more
meaningful as it shows students that there is areal
interest in their learning and in the applicability of
what they have learned.

¢ Review the competences and skills that have been
worked on previously, using them as the basis for
developing others.

For example, by doing an activity aimed at developing

self-control and overcoming fears, the teacher may, at

some point, relate this new competence to others that

have already been studied, such as openness to new

experiences.

Itisimportant to bear in mind that the development of a
life skill or a socio-emotional competence occurs within




aprocess - that s, it is not something that students
develop immediately. Therefore, the activities proposed
in this series initially aim to sensitise students about
certain issues so that they start to reflect on what they
had discussed during the activities and gradually begin
to experiment new attitudes in the face of daily events,
acquiring the habit of observing whether they are really
getting better results with the new attitudes than when
they used to act differently.

Although there are specific moments to deal with these
skills and competences, this concern should permeate
all classroom work. In most activities, for example, there
are good opportunities to discuss with students, in a way
thatis accessible to them, about possible obstacles in

carrying out these activities and ways to overcome them.

ACTIVATING STUDENTS’ PRIOR
KNOWLEDGE AND CURIOSITY

Prior knowledge
The following are some situations and suggestions to
explore students’ previous knowledge:

1. At the beginning of the school year

Itis advisable to conduct a general survey of prior
students’ knowledge in class at the beginning of the
school year to identify the strengths and weaknesses of
most students, which ones need more attention, which
seem more proficient in English, etc. These data might
be obtained through different kinds of activities that will
enable this initial assessment, which may be used as the
basis for planning the activities for the rest of the year.

2. Before starting each unit

[tisimportant to begin each unit by presenting its theme
with questions such as “What do you know about...?”,
“How can we know that...?”, “Why do you think...?”. Based
on the answers provided by students, the teacher will
lead them to the theme by showing them that they
already know something about the topic that will be
studied. The teacher can also perform a more specific
poll of elements such as theme, vocabulary and
grammar through an introductory activity. The scenes
on the opening pages of the units have been specially
crafted for this purpose and can help the teacher learn
more about their students. This initial verification can
also help the teacher determine if more or less time will
be needed to work on the present unit.

3. Before vocabulary activities

You can try brainstorming, which usually encourage
students to participate by providing samples of their

prior knowledge. For example, if the activity to be carried
out involves animal names, brainstorming can be done,
with the aid of the board and the participation of all
students. Write the word “animals” in the centre of the
board, encourage students to mention all the animals
that they know in English and write them on the board.
Once you do this, another topic can be activated by, for
example, challenging students to classify the names

of animals according to categories: mammals, birds,
reptiles; small animals and large animals; animals of
diurnal and nocturnal habits, etc.

4. Beforelistening activities

Select in advance some words that will be tackled in the
listening activity and write them on the board. Then ask
students what these words mean or ask them to relate
them to some context in which they may appear.

Curiosity
The following are suggested ways to arouse the students’
curiosity in the classroom:

5. Show students how to ask questions

Teaching how to ask the right question is a key factor

to get the right answer. In order to become inquisitive,
critical and learn where the information can be found,
show students how one same question can come up
with different answers depending on how that question
is asked. This will help students to ask the right questions
to get where they want.

6. Setup the basis for curiosity

You will be able to arouse students’ curiosity if you do
not provide them with all the information. Always leave
strategic information gaps during your explanations. In
this way, students will be motivated to ask questions and
getanswers.

7. Diversify the sources

When proposing to students to seek answers to a
particular question, challenge them to do so using other
means than the internet and specialised books. For
example, they may be encouraged to find answersin
fiction books, poems and with experts or people who
have had particular experiences. Depending on the
question students are asked, they will be able to look for
answers outside the classroom by exploring other school
environments.

8. Show whatis amazingin everyday life

Arouse students’ curiosity by bringing to class everyday
elements related to the theme being studied, showing
their particularities and how interesting they are. The



enchantment with an object is the first step to arouse
curiosity about it.

READING COMPREHENSION AND LITERARY
GENRES

The Kids’ Web series seeks to introduce the work with

textual genres that are part of students' reality.

As suggestions to approach the texts, the teacher may:

¢ explore the visual aspects of the genre by asking
students what type of text itis and how they
managed to identify it;

+ activate students’ prior knowledge by asking in which
situations they find this type of text (for example,
contact with the genre “invitation” happens when
thereis a party or event) and what its purpose is;

¢ encourage students to talk about their experiences
with the genre to make them familiar with the text
before reading it.

¢ Itisimportant that students interact with the
textin some way before they read it, as the more
comfortable they are with the material, the better the
reading and textual comprehension experience will be.
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FORTHE STUDENT

¢ Student’s Book: It is composed of a Welcome Unit,
eight regular Units, four Reviews and four CLIL or Life
Skills sections. It also includes a game, a glossary and
other resources as an aid to learning.

¢ Workbook: Itis fully integrated with the Student’s
Book and it provides extra activities for all the units.
The workbook pages can be used in the classroom,
as homework and even as an evaluation tool.

¢ Kids’ Web Comic Book: It is composed of four
chapters to awake the pleasure for reading and to
provide contact with different textual genres. The
materials include comprehension activities and
follow the content studied in the Student’s Book.

¢ QR Codes: They give access to different digital
objects for introducing, reviewing or complementing
content studied in the units.

¢ Socio-emotional Animations: Three episodes of
the Oppa Kékiseries in order to work on English
listening comprehension associated with reflection
on different socio-emotional competences.

¢ Kids’ Web Pastimes: A digital material that offers
playful and interactive features to stimulate and
engage students in the English language learning.

* Kids’ Web Site: It brings information about the series
and provides access to a variety of resources such
as audios, animations, karaokes and other digital
components, such as Kids’ Web Pastimes, socio-
emotional animations and music videos to support
learning.

FORTHE TEACHER

¢ Teacher’s Book: This downloadable book brings the
theoretical background to the series, which explains
the choices made when writing the book and it can
be used as a complement for teacher training. It
provides guidelines for carrying out activities and
their answers. In addition, it includes a summary
of the stories in the three levels, use of resources,
suggestions for activities and detailed instructions
for the development of the activities in the Student’s
Book.

¢ Class Audio: Itincludes all vocabulary presentation
and listening comprehension activities, songs,
karaokes and the comic book stories.

¢ Teacher’s Resource Materials: They consist of
exclusive downloadable materials in Word format
for teachers to expand or adapt. These materials
include tests, annual lesson planning, topic banks,
assessment, pedagogical guidelines and materials for
projection, among others.

+ Digital Book: Itis a digital version of the Student’s
Book, which is also available for teacher’s use in the
classroom.

FOR THE PARENT / GUARDIAN

¢ Kids’ Web Home Connection: The downloadable
booklet provides information about the series,
including suggestions on how parents or guardians
can participate in the child’s learning. Also, it offers
activities to be done at home, so that families and
children have fun and learn together.




Tour of the Student's Book
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Welcome

The introductory unit brings playful
activities that review the work already done
in the previous book.

>

Units

Eight regular units that aim to
present and consolidate the
content studied through a ludic

approach.
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CLIL / Life Skills

At the end of all odd-numbered units, there is

a section that presents proposals focused on
interdisciplinarity (CLIL) or on the development

of socio-emotional and cognitive competences
(Life Skills).

Review
At the end of all even-numbered units,

to consolidate the contents studied,
providing additional practice.

there is a review with activities thataim
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Games

structures taughtin the units in a fun and playful
way. They can be played at the end of the school
year for reinforcement or even assessment.

The games seek to recycle the vocabulary and the }

Instructions

With the support of pictures, this section shows the commands
used throughout the units to help students (and their parents or
guardians) to understand the rubrics of the activities carried out
in the classroom or assigned as homework. It is recommended
that these commands be explored at the beginning of the
school year.

>

Glossary

This section presents

the keywords

studied in each unit,
offering the students

opportunities
to consolidate
vocabulary thr

a personalised

glossary.

>
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linguistic contents.

Language Summary
This section is organised by
unit and aims to summarise
and systematise the
functions and structures
presented in the book,
which can be a useful

Y, reference for students (and
parents or guardians) if
they need to reinforce the
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Classroom Language

This section provides a selection of commands
and phrases that students will use in the
classroom to communicate with the teachers.

\

<<
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Workbook

Each unitincludes activities
on sheets which can be cut
out. They can be used for

systematisation purposes in the

classroom, as homework and
even as an evaluation tool.
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Opening Pages

The opening scene aims to relate
the content that will be studied in
the unit with the students’ prior
knowledge and backgroundina

fun, dynamic and clear way. The
Teacher’s Book provides guidelines
for the exploration of the scene, with
additional information about it and
extra vocabulary for expansion.
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Practice Activities .
Varied activities that involve .
the expansion, recognition and LO.Ok & IfISten
) This box aims to present the
understanding of the content : .
: . students with the new lexical
presented in the opening pages .
: . items and structures worked on
and in the box Look & Listen. They = . .
. . 7 in the units using examples and
stimulate language practice, as well / :
S / visual references.
as consolidation of knowledge. / L )
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\ QR Codes
\ This iconindicates the
\ existence of a digital
\ object (videos, GIFs,
\ animated infographics
\\ or multimedia galleries)
\ that caters for the
expansion of the
contents in the units.
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Stickers

Stickers give students
the chance to interact
with specific material
and they also contribute
to the development of
the child’s motor skills.

Cut-outs

Cut-outs support for
the practice activities
suggested in the
Student’s Book.

<<

Songs

RADS RADS
[CeAVAY

Rain, rain, go away,
come again another day.

Little children want to play
S0 rain, rain, go away.

S0 rain, rain, go away.

Each unit brings a song related
to the topic of the unit, which

provides entertaining practice
on vocabulary, structures and
pronunciation,

Production Activities

The activities proposed in the last pages
of the units encourage children to use the
language in a more independent way and
stimulate them to spontaneously apply
the content studied at the beginning of
the units, by expressing themselves orally,
through drawings, games, etc.

~-_—

[ |
[ o | |

14 Mime and guess.




Tour of the Comic Book
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Tour of the Teacher's Book
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SUGGESTIONS FOR THE FIRST LESSONS

+ Before you start working on the first unitin the Student's
Book, itis advisable to carry out some warm-up activities
which may contextualise the learning of the language
and help teacher and children come to an agreement
on classroom rules. These activities do not involve the
use of the Student's Book since many times not all the
children have it at the very beginning of the school year.

Suggestions for the first lesson

+ Forthefirstlesson, we suggest makinga poster onrules
for the English class. Even if there may be one from the
previous year, it is recommended that we renew it and
recycleit.

+ Suggestions for the poster:
Try to speakin English.
Don't speak loudly.
Raise your hand before speaking.
Put away material and tidy your desks at the end of the
lesson.
Bring all the material requested by your teacher.
Listen to your classmate and wait for your turn to speak.
Ask your teacher to repeat when you do not understand
something.
Do your homework.

Suggestions for the second lesson

+ Ifthechildrendo not have the Student's Book yet, we
suggest a game for the children to get to know Kids' Web
Second Edlition and its resources.

# Arrange the class in teams of three or four children,
checking that each group has got at least one Student's
Book.

+ Explainthat the students will participate in a Seek and
Find competition in which the teacher mentionsitems
appearingin the book and they have to find the page
where these items are. The team that finds more pages is
the winner.

¢ Some suggestions may be:
children playing Hot Potato (page 12);

Webby with a magnifying glass (page 21);
aplayground (page 31);

a pair of colourful socks (page 42);
apurpleruler (page 52);

aliononarock (page 62);

acircus clown (page 74);

aplate with noodles (page 79).



WELCOME
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WARM-UP

+ Askthe students to open their books to page 92 and
draw their attention to the set of Instructions that
appear on that page. The students will find a list of
commands used throughout the units. This section will
help children (and their parents) understand the rubrics
of the activities carried out in the classroom or assigned
as homework. The aim is to help students memorise
and learn the meaning of these words and also how to
pronounce these commands.

# Letthe children study the page for a minute. Then play
audio track 65 and ask them to repeat the words.

+ Point to the first picture (ask) and encourage the
students to mime the action. Repeat the procedure with
the rest of the commands.

%) (AubloscaipT

ask; circle; colour; connect the dots; count; cut out;
dance; draw; find; listen, look; match, mime; number; play;
point, read; say; sing; stick; talk; think; tick; write

Pages 6 and 7

1. Play the game.

# Askthe children to open their books to pages 6 and 7
and have them explore the image. Ask What (s this? Say a
board game and ask students to repeat this phrase after
you. Then ask What do we need to be able to play it? (A
coin and markers.); What do you think you're going to
do? (Discover what is hidden on the board game and talk
about each item thatis in every square in the game))

+ Explain to the children that they are going to use a pencil
sharpener or an eraser as markers. Instead of a dice, they
must use a coin. Teach heads or tails by showing the coin
with the "heads" and then the "tails". Ask them to repeat
the words.

+ Organise the students into groups of four. Hand out a
coin to each group as well. Tell them to use only one

Student's Book, and each member of the group will follow
one of the paths.

Explain to them that they are going to toss a coin and that
if itis "neads", they move forward one square. If itis "tails",
they willmove forward two squares. Draw students'
attention to the spaces that read Miss a turn and Go
back 2 squares and ask them what they think they mean.
Explain that if they land on Miss a turn, they must spend
one round without playing. If they fall on Go back 2
squares, they must go back two spaces.

Ask the students to cut out the cards on page 121 from
the Cut-out section and give them an envelope so they
can put the cards inside. When students land on a square
with the drawing of a card, they should take a card from
the envelope and say - in English - what is illustrated.
Whoever reaches the centre of the board first, where the
gangis, wins the game.

Also draw the children's attention to the squares which
read Draw a... and Mime and ask what they should do

if they fall into these spaces. Allow them to give their
opinions and then confirm that they are going to draw
whatever is being requested or mime according to the
image presented.

Monitor their work and assist as needed. Make sure

that first contact with the book and with the language is
enjoyable and fun.

At the end, ask the children to draw a mask of the size

of their face and cut it out. They may decorate it as they
wish. Provide a piece of elastic band to each child and
help them assemble their masks. Ask them to keep their
masks together with their materials and always bring it to
class.

Throughout the course, encourage them to wear masks
in conversation activities, role-play and also in the
openings of each unit, during the practice of a dialogue
by Webby and the gang.

Webby, Mia, Jack, Emily, Oliver and Sophia will be the
protagonists of the openings of all units of this book.
They will present new content to students and will often
also appear throughout the units in music and practice
activities of linguistic content. Constant work with the
gang is essential for students to identify with the material
and engage in activities.




1 cutout and play the game.
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Objectives: say the alphabet; spell words
Vocabulary: alphabet
Language Content: How do you spell (dog)?

Digital Content: Music video My Alphabet Songto reinforce unit vocabulary

Workbook: pages 105 and 106
CLIL: Languages - Sign Language

WARM-UP

*

Write some letters on the board and invite volunteers to
complete the alphabet with the missing letters.

You may draw a line to divide the board into two parts and
write the same letters on both sides.

Ask students to get organised into two groups and ask
each group to complete the alphabet with the missing
letters. Check which group finishes writing the alphabet
correctly first.

Then start saying the letters in English, so that the children
familiarise with the pronunciation of each one. Pronounce
the letters they have completed, then say the ones that
were already on the board. Finally, say all the letters of the
alphabet.

Do not ask students to repeat the letters now, as they will
have many opportunities during class. This initial activity is

just for them to become familiar with the English alphabet.

Pages 8and 9

Look and listen.

Lead the students into looking at the scene and ask
What can you see in the scene? (Various letters of the
alphabet)); Who's showing up? (Webby and the gang);
What are they doing? (They are playing with the letters.)
Explore the image and ask What colours are the letters?
(Green, blue, purple, orange, yellow, red.); Canyou identify
the letters of your name? (Personal answers.,)

Recall the animal-related words they have learnt in Kids'
Web 1Second Edition and ask which word they recognise
inthe picture (dog).

Explain the meaning of the word spell and ask them to
listento audio track 2.

Play track 2 for students to listen and repeat the

sentences.

Jack: How do you spell “dog”?

Mia: D-O-G.

2. Listen and say.

+ Pointto the letters on the board and ask the children what
they are (the alphabet).

¢ Playaudio track 3and ask the students to follow the
recording by looking at the letters of the alphabet in the
book.

# Invite students to say the letters of the alphabet. Play track

A B C D EF G HA K L MiN; O Py Gy R 1 T U Vi W X Yo z]

3 one more time and make sure everyone is following
along and repeating the letters.

3. Listen and nuraber.

L 4

Explore the pictures with the children and ask them to
repeat the words fish, hamster and rabbit.

Ask what other animals they have learntin Kids' Web 1
Second Edition and write the names that they mention on
the board.

Explain to the children that they will listen to the names of
the animals being spelt out and will have to number the
pictures as they listen.

Play audio track 4 and instruct students to just listen to the
dialogues.

Then play the audio again and pause after each dialogue
so that they can number the pictures.

Correct the activity orally and, if students have doubts,
spell the names of the animals that appeared on the
recording and write them on the board.



+ Askvolunteers to practise the dialogues using the words
that were written on the board.

1A: How do you spell (beep)? B: H-A-M-S-T-E-R.
2 A: How do you spell (beep)? B: R-A-B-B-I-T.
3 A: How do you spell (beep)? B: F-I-S-H.

A%  EXTRAVOCABULARY

consonant vowel
letter word
spell

Page 10

4. Listen and circle.

+ Askthe children to say, in English, the sequence of letters
of eachitem.

+ Playaudio track 5 and ask them to circle only the
mentioned letters.

+ Correctorally, asking some volunteers to spell the letters
circled in eachitem.

1F-L-S-X
2B-C-D-E
3A-H-J-K
4/-yY-W-Z
5N-Q-0-U
6P-T-V-I

5. Write and talk.

+ Tellthe childrentolook at each image and identify what
they see.

¢ Askthem toread the questionsin each box, saying the
name of the illustrated element. For example, How do
you spell schoolbag?

+ Organise them into pairs and ask them to fill in the blanks
with the letters that form the words represented by the
images.

+ Askthe students to practise the activity with their
partners: one makes the question while the other spells
the word and vice versa.

¢ Emphasise thatitisimportant for all students to spell all
the words.

# Forcorrection, invite some pairs to read the dialogue to
the class.

Page 11

6. Let’s sing!

*

*

Explore the image with the children and ask them to
describe what they recognise (the alphabet).

Tell the students they will listen to a song called The
Alphabet Song. Play audio track 6 so that the students
listen to the song.

Next, read the song lyrics and ask the children to repeat
after you. Make sure everyone understands the meaning
of thelast two verses.

Play track 6 again, encouraging students to sing along.
This song can be played periodically so that the children
remember the correct pronunciation of each letter of
the alphabet.

Finally, draw the students’ attention to the QR code

on the page. They can do this activity at home, with
their families, as they will need their parents or tutors’
mobile devices. Remind the children that when they
see thisicon, they can scan the code with a mobile
phone or tablet and look for extra information. In this
case, the children will find the musical video of the
song My Alphabet Song. The purpose of this activity is
to reinforce the vocabulary in the unit and expand the
students’ world.

ABCDEFG

HIJK

LMNOP

QRS

TUV

WX

YandZ

It starts with Aand ends in Z
That's the alphabet for me!

7. Read and find.

*

Lead the children into looking for the words that match
the descriptions of each item in the illustrated soup
bowls in activity 6.

Explain to the children that they will look for
hidden words in the soup bowls.

Then say A part of the body and give a few
seconds for them to look for the correct
word. If a student finds a word faster, wait
until the other students find it too. Write the
answer on the board.




Continue with the same procedure for the
other words, always writing down the answers
on the board.

At the end, ask some volunteers to spell the
words on the board and ask everyone to fill in
the gaps in the activity in the book.

Explain to the children that there are six
hidden words inside the soup bowls with
letters. Ask them to look for these words,
according to the descriptions given, and write
them in the correct spaces.

Draw the class's attention to the number of
letters in each word.

For correction, ask volunteers to write the
complete words on the board.

EXTRA ACTIVITY

—
=
;/

THE THIEF

Choose aword and draw a line for each letter on the
board. Tell the children that they must say one letter of
the alphabet. Whenever they say a letter that is part of
the chosen word, write it in the correct space; if the letter
is not part of the word, draw a part of the body of the
"thief", formed by six parts: head, trunk, two legs and two
arms. If all parts of the thief are drawn before the word is
completed, the children lose the game.

Explain to them that the class has got three chances to get
the word right before the thief is fully drawn. If they make a
mistake three times, they lose the game. If you prefer, you
can write the first letter of the word to help the children.

Page 12

8. Listen and play.

L 4

L 4

L 4

*

A B CDEF G HL K L MiN; O Py Gy R 1 T U Vi WX Yo Z]

Arrange the childrenin a circle and hand them a ball ora
potato.

Play audio track 7 for the class to review the order of the
letters of the alphabet.

Tell them that while the audio is playing they should pass
the ball (or the potato) to the classmate on the right,
while repeating the alphabet along with the audio. When
the recording stops, the child who has got the ball (or the
potato) must say which is the next letter of the alphabet.
Play track 7 many times so that several children can
participate.

Page 13

9. Write or stick.

*

Tell the children that they are going to build a picture
dictionary.

Ask them to look at the pictures in each frame.

Draw the children's attention to the fact that in some
frames or scenes, there is already a word and an image
related to a letter of the alphabet. In other frames, the
word is missing and, in other cases, there is a word but no
image.

Ask them to complete the boxes with the missing words.
Then they can place the stickers from page 134 with the
images that are missing from the dictionary.

Encourage them to say the letter and the element that
represents it.

—
—
;/

STOP!

Ask the children to workin pairs. Explain that a child in the
pair will think of the alphabet, letter after letter, in order.
When the classmate says Stop!, the child will say which
letter he / she was thinking of at that moment. Then the
classmate will have to write the next letter of the alphabet
inthe notebook.

If you prefer, divide the class into two groups and think
about a letter of the alphabet yourself. One of the groups
will say Stop! and, when saying which letter you thought of
at that moment, the other group must say what is the next
letter. The group that manages to write the most letters in
their notebook will be the winner.

EXTRA ACTIVITY

Page 14

10.Listen and talk.

*

L 4

Explore the picture with the children, asking what they
thinkitis happening.

Play audio track 8 while they just listen. Read each
sentence of the dialogue and ask them to repeat after
you.

Play track 8 one more time and pause after each
sentence so students can repeat.

Write the number zero on the board and ask students to
repeat it. Have them practise pronunciation.

Write on the board some names of people and phone
number and practise reading with the class, reviewing
the alphabet and the numbers O through 9. In these
examples, use repetitions of letters in some names,
such as LL, and explain that, in these cases, you can say
double L in the spelling. Do the same with some phone
numbers like double 5.



+ Explainto them that the number zero can also be
pronounced /ou/when saying phone numbers.

+ Organise the children into pairs and ask them to practise
the dialogue presented in the activity, alternating roles
and using their personal information.

A: How do you spell “Sophie”?
B: S-O-P-H-I-E.

A: What's your phone number?
B: 1-553-6407.

A: Thank you.

¢ Tellthemtoread the numbers on all the pictures and
then play track 9 again.

+ Invite the children to check their answers in pairs and
then correct them with the whole class.

1A: What's your phone number?
B: 555-2074.

2A: What's your phone number?
B: 1-856-257-9310.

3A: What's your phone number?
B: 3555-9163.

11. Look and write. Then say.

+ Askthe students to look at the pictures and ask if
they canidentify what they are (cinema tickets and
invitations).

+ Draw their attention to the identification of the row and
the seat number on the first ticket.

# Thenguide them to create a new identification for the
row and a seat number, writing them in the blank space of
the second image.

 Askthem to workin pairs and have them spell out their
information to their classmate, who should write them
down in the blank space of the third ticket.

+ If possible, ask the children to work with a different
classmate to repeat the procedure with the invitations.

a ADDITIONAL INFORMATION

Explain the children that spelling contests, called Spelling
Bee, are very traditional in United States. This is a practice
that is taken very seriously.

Available at <https://www.spellingbee.com/about>.
Access on December 15,2022.
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12. Listen and choose.

# Leadthe childreninto looking at the pictures, asking
what they are (mobile phone screens showing phone
numbers, sheets of paper with phone numbers written
on them and fridges with telephone numbers on them,
oron the door).

+ Tellthem they will be listening to some conversations
and they will have to choose the correct answer from the
given alternatives.

# Playaudio track 9 once and ask them to just pay
attention to the dialogues.

13. Cut out and spell.

& Askthe children to use the letters of the alphabet from
pages 123 and 125, in the Cut-out section.

+ Explain to them that they will spell out some words they
have learnt.

Ask the children to work in pairs and cut out the
letters of the alphabet on pages 123 and 125.
Explain that a child will choose a word from the
box in activity 13 and he / she only has to say
three letters of that word to a classmate. He /
She can say also how many letters make up
that word.

The classmate will have to look for these
lettersin his / her alphabet, try to guess which
word is chosen and look for the other letters
that make it up.

Finally, he / she will spell the whole word and a
volunteer will say whether it is correct.

Ask the children to cut out the letters of the
alphabet on pages 123 and 125 and work in
pairs. Explain that a child will choose a word
from the box in activity 13 to tell a classmate.
This classmate will then look for the letters
that make up that word in his / her alphabet
and should spell the word while presenting the
letters.

At the end, he / she will say the complete word
and the student who has chosen it will point to
itin the book and check whether the classmate
has assembled it and spelt it correctly.




WORKBOOK

Now that you have finished teaching this unit, it is advisable
to turn to the Workbook activities on pages 105-106. In the
Workbook section, students will revise all the vocabulary
and key structures learnt in the unit. You may assign these
exercises as homework.

Pages 16 and 17

CLIL - SIGN LANGUAGE (LANGUAGES)

1. Listen and number.

# Askthe children tolook at the pictures and ask what
each one represents (a person ringing a bell, a guard with
awhistle in his mouth, a girl painting a drawing and a girl
playing the piano).

+ Askvolunteers to imitate the sound that each element of
the images makes (bell, whistle, pencil moving on paper,
piano) and ask them in what contexts they may listen to
such sounds (for example, on television, on the street, at
home, when someone rings the doorbell, etc.).

¢ Mention that these sounds are present in our lives and
they always send us some messages. For example, the
bell ringing indicates that there is someone at the door;
the guard whistle to organise traffic signals something or
do awarning; when the pianois played, it emits a melody.
Ask for more examples of other types of languages
present in our daily lives.

+ Finally, play audio track 10, pausing as each sound is
played, and ask students to number the items relating
images to sounds.

1 (sound of a piano); 2 (sound of a whistle); 3 (sound of a
bell); 4 (sound of a pencil drawing quickly on paper)

2. Look and say.

# Askthe children to look at the pictures and share their
impressions about them (what they represent, who the
people portrayed are, where they are, etc)). Allow them to
give different answers without correcting them.

+ Ask them how the people commmunicate in the two
images (in the firstimage, the children are talking; in the
second, they are making gestures). Also ask if they have
seen people communicating in the way illustrated by
the second image. Mention, then, that many people are
hearing impaired, therefore they cannothearand / or
speak. In this way, they communicate through signs. Each
sign has got a meaning.

¢ Gobacktotheimages from activity 1and explain that,
justlike each element previously studied, sign language
also transmits messages and brings meaning.

+ Discuss with the children the importance of respecting
the people who may have some kind of physical
disability. Reinforce that we should never commit bullying
and thatitis important to include people with all kinds of
impairments in society.

3. Listen and make a sign.

+ Leadthe childreninto looking at the different letters
represented by signs.

+ Explain that thisis the alphabet of American Sign
Language, the language used by hearing-impaired
people, mainly in the United States and Canada.

& Askstudentstolook at the representation of each letter
of the alphabet. Make the gesture that corresponds to
letter A and invite the children to do the same. Repeat
the procedure with each letter of the alphabet.

# Play audio track 11and ask students to follow along the
alphabet by making the pertinent gestures.

A B G DEF; G HLL K L MiN; O; Py Gy RS 1 T U Vi WX Yo z]

aADDITIONALINFORMATION

SIGN LANGUAGE
Due to cultural differences and regionalisms, different sign
languages are practised around the world, as language is
not universal. In Argentina, specifically, LAS (Argentinian
Sign Language) is practised. On the other hand, people
in the UK use the British Sign Language (BSL) and in USA,
Canada, West Africa and Southeast Asia, the language
used is American Sign Language (ASL). The dactylological
alphabet, whose gestures are made by the hands, isa
supplement of sign languages and has got a word spelling,
abbreviations and proper names function, for example.
Itisimportant to emphasise that such languages do not
rely only on the alphabet for coommunication, but also on
signs in which different meanings are inserted. In this way,
each sign language can introduce the same meaning from
different gestures.
Based on <https://www.k-international.com/blog/different-types-
of-sign-language-around-the-world/>.
Access on December 15,2022.

4. Use the signs and write.

# Organise the children into pairs.

& Each member of the pair must signal some practised
letters in activity 3 and the classmate should write them
in the indicated place.



Secondly, have the children decode words using the sign
alphabet. Ask each child to choose a word learntin the
unitand write it on his / her notebook. He / She must not
let his / her classmate see the chosen word. Finally, each
child must check the spelling of the word in the notebook
and gesture the letters of the alphabet for the classmate
to write letter by letter and discover the word chosen by
the other member of the pair.

The roles of each student should be reversed, so that
both may practise the signs of the alphabet and discover
the word from their classmate.

¢ Once everyone has finished the activity, ask the students
how the experience of working with signs and not being
able to speak the words was. Listen to the opinions of
several students and encourage them to participate.
Mention that sign language is part of the routine of many
people who cannot speak and / or cannot hear and that
we must always respect them. Emphasise, also, the
fact that there are many different languages across the
world and that there are countless forms of expression.
Asound or a hand gesture, for example, can have several
meanings in our day-to-day lives.




%» 1 Look and listen.

How do you
spell ||d09"?
D-o0-9.




% 2 Listen and say.

abcdefghi
jklmnopqr

stuvwx Y Z
% JListen and number.




® 4 Listen and circle.

@ OHD-9-p - O 0-y-o-W-E
A b-0-a-E-v O b)-e-@-0-U
6 6-i-0{-k O g--U-u-0

5 Write and talk.

How do ? ~ ———— =
you spell .
¥ T~ Howdo 9
w o no e et e noa i youspell -
How do

— — — — — — —




© 6 Lets sing!

WY ALPHABET Vg, -

ABCDEFG

Yand Z

It starts with A and
ends in 2!

That's the alphabet
for me!

7 Read and find.
() a part of the body

e y e

) acolour
b | u e
&) adrink
i u i c e

) ashape

s q u a r e

&) a family member

b r o t h e r

() aschool object

n o t e b o [¢) k

#music video
#My Alphabet Song
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0 8 Listen and play.




9 Write or stick.

4 j ( ' \ N
dad sticker
arm banana crayon dad eraser
\_ _ \_ _ W, Y,
4 4 \ ( ' ) N
hamster sticker
fish i juice
L grandma J L hamster ) | ice cream | j y
4 N\ N\ ( - ) W
notebook sticker
kangaroo legs mouth notebook orange
_ 9 W, g J \__ eb J g J
( N N N\ r N )
square sticker
pencil ion rabbit r tree umbrell J
L L questio JAN ) | square L brella

violin

white

L xylophone )

yellow

)

zero




10 Listen and talk.

! How do you
’; | spell "Sophie"? S-0-p-h-i-e.
’l
What's your 1-553-6407.
phone number?
-

Thank /
you.
11 LOOk and Wl"ite. Then Say. Student’s own answer.

1 2

f***********‘ SpellmgBee
Contest
| lﬁﬁ"m 2
Centre D seat 2 =‘\| Your code is:
Sk kkkkkhkkkk KWZ3891 @

'***********‘
Highland Park Cinema

[ ]
3 Spelling Bee
Contest

S,
row £ seat E

: = —{\M
== KOk Kk ok ok ok ok ok ok Kk

'***********‘
Highland Park Cinema

: M@«
~ Rk ok ok ok ok ok ok ok ok ok

row & seat
]

Your code is:

fourteen
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13 Cut out and spell.

pages 105 and 106

biscuits cereal good grandpa @ great
green head nice nose purple
schoolbag  sister triangle
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%1 Listen and number.

oC) e()

c@ ()

2 Look and say.
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000000
0000C

4 use the signs and write.  students own answe




Name:

Class:

1 Complete and match.

() How do you spell

“ .k 2 n 9 ar ° 0"

) How do you spell

”j u i c e "o

&) How do you spell

‘o " @ n_ 9 7

) How do you spell

Ilp u r p | e”?

&) How do you spell
Ilb i r d u?

2 Read and write the numbers.

&) two - four - seven - six 2476
) ten - three - one - eight 10-3-1-8
&) six - five - zero - nine 6-5-0-9

L) one - seven - eight - zero 1789

one hundred and five




3 writein alphabetical order.

blue fine good sister mum zero nose
ten red vyellow pen ear feet juice

blue nose

ear pen

feet red

fine sister

good ten

juice yellow

OOO0CO000
B8EHEEGE6 00

mum zero

4 Read and stick.

How do you
spell “Zack"?

Z-a-c-k.

What’s your phone
number?

1-334-9834.




GOOD MORNING!

- -— = -_—
-— -— -
- - -

Objectives: greet people at different times of the day; identify and present the members of the family

Vocabulary: aunt, brother, cousin, dad, grandma, grandpa, mum, sister, uncle; teacher, classmate, friend

Language Content: Hi. Hello. Good morning /afternoon / evening / night. How are you? I'm fine, thanks. This is

my (friend) (Sophie).
Workbook: pages 107 and 108

WARM-UP

# Askthe children to open their books to page 104.

+ Tellthem that for classroom communication there are
some useful expressions they may use frequently and
that they are going to learn these expressions.

¢ Goover the different pictures in the Classroom
Language section, asking the children what they think
the characters are doing in each case.

+ Playaudio track 66 twice, making a pause after each
sentence for the students to repeat.

+ Take four extra pictures to class that represent the
situations on this page (for example, a drinking fountain,
toilet doors with the boys and girls signs on them, a
mouth saying something and a clock telling the time).

+ Explain to the children that when you show them one of

the pictures, they have to use the corresponding phrase.

Forinstance, when you pick the drinking fountain, they
have to say Can | drink some water, please?; when you
show them the mouth speaking, they have to say Can

you repeat that, please?, and so on and so forth.

Sorry, I'm late. Can | drink some water, please?
Canl go to the toilet, please? Can you repeat that, please?

Pages 18 and 19

1. Look and listen.

+ Explore the picture with the children and ask them
questions like Who are they? (Jack, Webby, Oliver and
Sophia.); What is happening? Let the children answer
freely. Do not correct them at this point.

¢ Askthem what itis that people usually say to each other
when they meet. Possible answers: Hil; Hello!; Good
morning.

+ Play audio track 12 and point at the different characters
in the book as they speak.

o Play track 12 again and tell the children that they have to
follow the conversation in the speech bubbles.

+ Play the track once more, pausing after each child
speaks, and ask the students to repeat.

Jack: Good morning, Webby. How are you?
Webby: Hi! I'm fine, Jack. Thanks.

2. Listen and say.

Ask the children to look at the sentences.

+ Playaudio track 13, pausing after each sentence and
asking them to repeat.

+ Repeat this procedure until you notice that the students
are pronouncing the phrases correctly.

Good morning.

L 4

Good afternoon.
Good evening.
Good night.

3. Listen and circle.

+ Play audio track 14. Pause after each speech line and ask
the children to repeat.

Play track 14 one more time, asking them to listen
carefully and circle the correct option in activity 2.

Then make sure everyone has circled Good afternoon.
Play track 14 again and ask students to identify the names
of the two people in the dialogue (Ollie and Ms. Wilson).

Ms. Wilson: Good afternoon, Ollie.

L 4

* o

Ollie: Good afternoon, Ms. Wilson.




Asc EXTRAVOCABULARY

bedroom star
blanket sun
cloud window
moon

Page 20

4. Look and tick.
+ Explain to the students that they will look at the pictures
and choose the greeting that best represents each one.

Ask the children what they remember about
greetings in English, encouraging them to give
examples.

Allow them to share the expressions they
have learnt with the class and then bring their
attention to the images.

Invite the children to tick the right box in each
situation according to the part of the day in
which the action is being performed.

During correction, make sure they have ticked
the correct expression and ask what other
words they can say in English that are shown
in the picture. Make sure students pronounce
those words correctly.

Revise the vocabulary studied the previous
lesson with the children: Good morning!; Good
afternoon!; Good evening!; Good night!

Check that everybody has understood the
difference between evening and night (evening
is used for the late afternoon and night when
people say goodbye or go to bed).

Ask the class to look at the pictures and see
what the kids are doing in each situation (1a girl
is waking up; 2 grandma is arriving at the house
and granddaughter is having lunch; 3 a boy is
arriving at a friend's house at night; 4 a boy is
going to bed).

Invite the children to tick the right box in each
situation according to the part of the day in
which the action is being performed.

Check answers orally and walk around the
classroom to see what the children have
marked in their books.

5. Point and say.
¢ Draw the children's attention to the pictures and ask
what they represent (times of the day).

¢ Explain tothem that they will work in pairs to say the
most suitable greeting for each of the images.

+ Monitor student work and assist if needed.

¢ Tocheckanswers, ask some volunteers to share their
answers with the class and write down the expressions
on the board.

?/ EXTRA ACTIVITY

MIMING

Explain to the students that they will work in pairs. A child
will mime an action he / she performs during the day. It can
be something he / she does in the morning, afternoon or
evening. The other child will say what expression he / she
would use to greet the student who has mimed the action,
according to the time of day. For example, the child does as
if he / she is getting dressed and the other child says Good
morning.

Page 21

6. Read and match.

¢ Read the questions and the answers to the children,
pointing at each speech bubble to make sure they
understand who is talking.

# Instruct them toread all the questions first and then
match them to the correct answer.

+ Monitor children's work and make sure they understand
the task and do it properly.

+ Correctthe activity with the whole class, reading the
question / sentence from the first column and asking the
children to say which is the correct sentence from the
second column.

+ Askstudents to workin pairs and practise the dialogue in
the correct order using all the questions and answers.

+ Asksome volunteers to read the dialogue aloud.

Look & Listen

+ Ask the children what they think the three pictures have
incommon.

+ Play audio track 15 and ask them to repeat.

+ Play a game and ask them to point to the classmates,
friends and teacher. Say the words in random order so
that the children have to think fast before pointing at
someone.

o Ask them to say what classmates are used to doing
together.

+ Then, repeat the question, now related to friends.

+ Explain that many times a classmate can also be a friend.




classmates; friends; teacher ]

Page 22

7. Let's sing!

+ Explain to the children that they will listen to a song called
Friends and that they will have to make some gestures
while listening.

+ Tell students that when they hear the word stop, they
should make the stop sign with their hands. When they
hear the word fine, they should do the thumbs up sign.
When they hear the expression thank you, they must
pretend to be thanking another classmate.

* Playaudio track 16, pausing at the end of each line so that
the children repeat it.

+ Play track 16 again, inviting the children to sing and do the
actions. You can use the karaoke version of the song at
this stage.

+ Walkaround the classroom to monitor the students’
performance and provide help if necessary.

| have got many friends.

They are really cool!
lalways stop and say:
“Hello, how are you?”

Hello, my friend!
Hi, how are you?
I'm fine, I'm fine. And you?

I'm fine, thank you.

Explore the picture with the students, asking
where the characters are and what is the
relationship between them (friends).

Tell the students that they will listen to a song,
and every time the word friends or friend is
said, they must raise their hand. Play audio
track 16 and check that the children can
identify the word. If necessary, play the song
one more time. Ask three volunteers to read
the sentences in the speech bubbles, and then
invite the class to work in groups of three and
practise the dialogue.

Explore the picture with the children, asking
where the characters are and what is the
relationship between them.

Ask how they usually greet friends when they
meet them by chance on the street (saying
something, shaking hands, waving, etc.).

Play audio track 16 once for the children to

get used to the rhythm of the music and the
pronunciation of words. Read each phrase of
the song lyrics and ask them to repeat it.

Play track 16 one more time and invite the class
to sing together. Say that now, every time they
hear the word friends, they should shake hands
with a classmate. Play the song one more time
for them to shake hands with each other.

Then ask them to work in groups of three to
practise the dialogue.

Page 23

8. Draw and complete.

+ Tellthe classtodrawasceneincluding a friend ora
teacher.

¢ Pointto the sentence and explain to the students that
they must complete it with the name of the friend or
teacher and the word friend or teacher.

+ Give an example orally to help them complete the phrase.

9. Role-play.

+ Invite students to present the drawings they have made
in activity 8 to a classmate.

+ Ifthereis enough time available, they can show their
drawings to some other classmates.

Page 24
10.Read and stick.

# Revise with the class the vocabulary related to family
studied in Kids' Web 1 Second Edlition (brother, dad,
mum, sister, grandpa and grandma).

+ Introduce new vocabulary by asking students What do
you call your mother's sister? (aunt) and so on, writing
the new words on the board.

¢ Draw students' attention to Sam's family tree and explain
to them that they will complete it with the missing names.

+ Askstudents to identify, among the stickers on page 134,
whois Sam's mum and have them place the sticker on
the correct place in the family tree.

+ Tellthem to continue the collage, starting with the words
they already know and then, continuing with the words
they have justlearnt.

+ Monitor class work and assist the children if needed.



+ Monitor students' work by checking how they pasted the
stickers on the Course Book.

=/ EXTRAACTIVITY

MY FAMILY

Before this lesson, ask the children to bring photos of their
relatives. On the day you are planning to carry out this
activity, bring photos of your own family members and show
them to the children using the structure This is my

Arrange the class in small groups and ask the children to
show each other pictures of their relatives and to introduce
them to the rest of the group in the same way as you have
done.

Page 25

11.Read and circle.

¢ Draw the children's attention to the pictures and ask
what they can see (family members).

& Askthe students to read each speech bubble and
choose the image that best represents them among the
options given in each row.

¢ Checkthe activity orally by asking volunteers to come to
the front of the classroom and show the answer to each

item by pointing at the picture in their own Course Books.

12. Listen and tick. Then say.

o Explore theimages with the children, asking what they
cansee.

+ Explain to them that they will listen to the description

of one of the images on each item and tick the correct

picture.

Play audio track 17 once, just for them to follow along.

Then tell them that they will listen to the track one more

time and that now they must tick the correct answer.

Play track 17 a third time and ask the students to give the

correct answer, repeating the phrase in the recording.

L 2R 4

*

1 This is my grandma. 2 This is my uncle.3 This is my big
brother.

WORKBOOK

Now that you have finished teaching this unit, it is advisable
to turn to the Workbook activities on pages 107-108. In the
Workbook section, students will revise all the vocabulary
and key structures learnt in the unit. You may assign these
exercises as homework.

Pages 26 and 27

REVIEW1&2

1.

L 4

L 4

N

*

L 4

1 Good morning. 2 Good night. 3 Good afternoon. J

Cross out the extra letter.

Explain to the children that all the words presented have
got one more letter.

Ask them to read the words and cross out the extra letter.
Correct the activity with the whole class, asking the
children to say which is the extra letter in each word.

Ask for volunteers to spell each word correctly.

. Find your way out.

Ask the children to look at the pictures.

Ask them to say the correct names in English and write
them on the board.

Explain to them that they will write these words on the
diagram, starting in Enter, vertically, and ending in Exit.
Tell them to write the words in the order in which the
images appear, respecting the spaces that are already
filled with other letters.

Monitor children's work and assist them if needed.

. Look, read and tick.

Ask the class to look at the pictures and read the
expressions in the speech bubbles.

Explain to them that they must tick the correct
expression, according to the image and dialogue.
Ask volunteers to read the dialogues, including the
correctanswers.

. Listen and number.

Tell the children to number the pictures according to the
information they listen to from audio track 18.

Play track 18 twice. The first time the children must write
the numbers and the second time they have to check
whether the answers are correct.

Invite the children to explore the images
together, asking which expression is used in
each of the situations.

Tell them they will listen to the audio and should
number the images. Play audio track 18 once so
that the children perform the task.




Ask them to check their answers with a
classmate before playing track 18 one more
time so that everyone can check their answers.
Ask some volunteers to read the expressionsin
the correct order.

Invite the children to explore the images
together, asking what they represent (times of
the day).

Explain to them that they will listen to the audio
and number the images. Play audio track 18
once so that the studentsjust listen to the
expressions.

Ask them to look at the pictures again and

play track 18 again. Pause the track so that the
children can write the correct number in the
image.

Correct the activity by replaying track 18, asking
them which the correctimage is and asking
them to repeat the greeting.
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® 1 Look and listen.
B2 Listen and say.
Good morning. (Good afternoon. )

Good evening. Good night.

3 Listen and circle.

Good morning,
Webby. How
are youv?




Hi! I'm fine,
Jack. Thanks.




4 Look and tick.
{ o

Good morning.

D Good afternoon.

3)

D Good night.

Good evening.

5 Pointand say.

Good night. Good afternoon.

D Good night.

Good afternoon.
(4

D Good evening.

Good night.

Good evening. Good morning.




6 Read and match. .

What's your name? I'm fine, thanks.

Good morning. | My name's Greg.

How are you? Good morning.

@ LOOk & Li St e“ Student’s listen and repeat the words.
People

classmates

friends teacher

twenty-one




7 Let's sing!

| have got many friends.
They are really cool!
| always stop and say:
“Hello, how are you?”

~ Hello, my friend!
Hi, how are you?
I'm fine, I'm fine. And you?
I'm fine, thank you.

>~

Anne, this
is my friend
Victor.




8 Draw and complete. \

Thi S is mg Student’s own answer.

9 Role-play.

twenty-three




10 Read and stick.

) { Gragggse\;vord ] {grandma] { gra.ndpa} {grandma}
7/

..................................

.....................

s ’ ) '
Mum word sticker da,d }

N\ [
brother ] %rotherword stick%
/L

twenty-four




11 Read and circle.

O i , ~
This is
my dad.

9/\ This is my
grandma.

This is
baby [ )
ter.

) ) ~ RKB
) 12 Listen and tick. Then say. es,mn s




1 Cross out the extra letter.

(1) (2) (3) (4)

e-i-g-h-&-t b-r-&-o0-w-n e-r-a¥s-e-r c-h-e-e-s-g-e

2 Find your way out.
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twenty-six




3 Look, read and tick.

Good morning.

O Good evening.
O Good night.

(1)
Good
morning.
\_
(2)
Good
afternoon.
\_

D Good morning.

Good afternoon.

D Good evening.

4 Listen and number.
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workbook (2 ]
|

Name:

Class:

1 Look and match.

EGood afternoon! | EGood morning! | [Good evenin§!|

2 Lookand complete.

o ThlS IS my grandpa/grandma

D@ O
el

€) This is my __srendmaigrancpa

9 ThIS iS my mum/dad

4

W

0 This is my dad/mum

*s
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| LET'SPLAY! __
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- -— am == -
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Objectives: talk about toys, games and playground equipment items; ask about someone's favourite toy / game /
playground equipment item and say which your favourite toy / game / playground equipmentitem is

Vocabulary: ball, bike, board game, car, computer game, construction set, doll, kite, puzzle, robot, scooter,

teddy bear, train; monkey bars, seesaw, slide, swing

Language Content: Look at my new (train). Cool! What's your favourite toy? It's a (doll).

Digital Content: interactive infographic that shows different toys, to work on unit vocabulary

Workbook: pages 109 and 110

Life Skills: winning and losing

WARM-UP

¢ Askstudentsif they prefer playing indoors or outdoors.

+ Ifthe schoolhas got a playground, ask them if they prefer
playing with the playground equipment items or with
other toys they have brought from home.

& Askthem to workin small groups to say what their
favourite toy is and why.

¢ Monitor conversations and then hold a discussion with
the whole class.

+ Askthe children Do you usually lend your toys? Why?; Do
you get toys on your birthday or some other date in the
year?; What do you do with toys that you no longer use?;
Do you create your own toys at home? How? Allow them
to share their opinions.

+ Organise the discussion so that it happens in a respectful
way among the children.

Pages 28 and 29

1. Look and listen.

+ Explore the picture with the class and ask What is
happening? (Jack and Sophia are playing.); What is Jack
doing? (He is showing off his new toy train to Sophia.);
How many children do you think are playing?; What kind
of game is this? (A board game.); Do you usually play with
this type of game?

¢ Make gestures to introduce the verb look to the class.

+ Play audio track 19 for the children to listen and repeat
the sentences.

%) (AUbioscRIpT )

Jack: Look at my new train.
Sophia: Cool! Let's play!

2. Listen and say.

+ Pointto the pictures in activity 2 and ask students what
they are (toys / games).

# Playaudio track 20, pause after each word and ask the
children to repeat the words.

+ Play the audio one more time and have the children
repeat the words in chorus: first, only the students who
are on theright side of the classroom; then only the
students who are on the left side.

%o, (AubloscRIpT )

bike, board game; computer game; construction set; kite;
scooter

3. Listen and number.

¢ Explainto the students that they will listen to some
children talking about their new toys and games and they
will have to number the pictures in the order they hear
them.

+ Tellthe students that at first they are just going to listen
and observe which toys or games are mentioned.

¢ Play audio track 21 and allow the children to look at all the
images.

+ Play track 21 again and tell them to number the images of
activity 2, according to what they have heard.

%) (AUDIGSCRIPT )

1Lookat my new kite.2 Look at my new board game. 3 Look
at my new construction set. 4 Look at my new bike. 5 Look
at my new scooter. 6 Look at my new computer game.




Asc EXTRAVOCABULARY

collect stamps / stickers sandbox

park stuffed animal

playground tea party
Page 30

4. Listen and circle.

+ Explore the pictures with the students, read the words
aloud and ask them to repeat after you.

+ Explain that they will listen to the name of a toy and they
must circle the image that represents it.

¢ Tellthem that they will listen to the recording first and
they should just pay attention.

+ Playaudio track 22 and let students look at the pictures.

& Then play track 22 one more time and ask the children to
circle the pictures as the words are mentioned.

+ Draw the students’ attention to the QR code on the page.
They can do this activity at home, with their families, as
they will need their parents or tutors’ mobile devices.
Remind the children that when they see thisicon, they
can scan the code with a mobile phone or tablet and
look for extra information. In this case, the children will
find an interactive infographic that shows different toys
and games. The purpose of this activity is to reinforce the
vocabulary in the unit and expand the students’ world.

1robot; 2 puzzle; 3 doll; 4 teddy bear ]

?/ EXTRA ACTIVITY

I1SPY

Encourage the students to play / Spy... Tell them that you will
mention a toy and they will point to the correct image in the
book, on page 30.

Give an example, saying / spy with my little eye... a teddy bear!
and make sure all the students are pointing to the image of
the teddy bear. Keep playing with all other toys that appear
on the page.

5. Read and stick.

+ Draw the students' attention to the written words and
ask them to read and repeat them.

+ Tellthe children tolook for the matching stickers on page
134 and ask them to place the stickers on the correct
places according to the words.

+ Monitor children's work and assist as needed.

Page 31

Look & Listen

+ Explore the pictures with the students, asking where we
may find those items of playground equipment.

+ Ask them if they usually go to the playground and which
item of playground equipment they like the most. Allow
them to share their answers with their friends.

+ Play audio track 23 and ask the children to repeat the
words.

monkey bars; a seesaw; a slide; a swing J

6. Circle the 6 differences.

+ Askthe children to compare the two illustrations and
tell them that, although they look identical, there are six
differences between them.

¢ Then, invite the children to circle the differences in the
picture at the bottom of the page.

+ Finally, show the differences to the class pointing at them
in your own book to correct the exercise.

Explore the images with the students, asking
where the children are and what they are doing.
Point to each of the toys and playground
equipment items and ask the students to say
what they call them in English. They can also
mention the colour of the items. Ask, then,
What colour is the slide in the first image?and
wait until they say red.

Ask What colour is the slide in the second
image?and let them explore and say that itis
yellow.

Read the task and guide students to work

in pairs, asking similar questions about the
playground equipment items and what
activities the children are doing. Then ask them
to circle the differences in the second image.

Explore the images with the students, asking
where the children are and what they are doing.
Ask them if they know what they should doin
this activity and make sure they understand
that they will need to find the differences
between the firstand the second image.

Ask them to work individually and then check
their answers in pairs.

Correct the activity with the whole class.




?/ EXTRA ACTIVITY

MIMING

Encourage the class to play a game. Tell the students that
you are going to do the movements of someone playing
in the playground and they will have to tell you which
playground equipment item you are using or playing with.
To make the activity more challenging, divide the class into
two groups, and revise the alphabet before starting the
game.

Say that when you finish miming the game, a member from
each group will run to the board and write the name of the
playground equiment item. Classmates can help, but only
spelling in English while the child at the board writes the
word.

Page 32

7. Let's sing!

+ Explore the image with the students, pointing to some of
the toys and asking what we call them in English.

+ Explain to them that they will listen to the song called
Let's Play and they must point to the toys / games as they
are mentioned.

+ Play audio track 24 once and monitor children's work.

¢ Thentell them that they will listen to the song again, but
that now, every time a toy / game is mentioned, they
must stand up. They must remain standing until one
more toy / game is mentioned, and there they must sit
down.

¢ Checkthatall students understand the task and then
play track 24 one more time.

+ Finally, play the song once more and encourage them to
sing along. You can use the karaoke version of the song to
doso.

) (AUDIGSCRIPT )

Let's play, let’s play
Getyourtrain

Get your game

Let's play, let’s play

Get your ball

Get your doll

Robots, puzzles

Computer games!

Let's play, let’s play, let’s play
Let's play all day!

8. Find and say.

+ Organise the children so that they can work in pairs.

+ Explain that a student will point to one of the toys in the
picture in activity 7 and he / she should say Look at my
new.... Then it will be the classmate's turn.

+ Askthe students to use as many images as possible to
practise this gramnmar structure.

+ Monitor to make sure everyone is participating in the
activity.

Page 33
9. Ask and find out.

¢ Draw the students' attention to the chart.

+ Explain that they will write down their classmates' names
on the first column and the name of each classmate's
favourite toy in the second column.

# Askthem tointerview their friends and write down their
answers.

¢ Encourage the students to walk around the classroom
and talk to the classmates who sit further away from
them. Thus, they will have the opportunity to talk with
other classmates and not just with those who sit closer
to them.

¢ Attheend of the interviews, the children can compare
their charts and see which toy is the most popular
among them.

10. Look and write.

# Tellthe students that they will now fill in the boxes with
the information they have collected in the interviews.

¢ Askthem to write the number of students who have
mentioned each toy according to the answers in
activity 9.

+ Allow them to work in pairs and compare their answers
to check whether the favourite class toys are the same.

Page 34

11. Listen and match.

¢ Explore the images with the students, introducing the
children's names.

+ Draw their attention to the toys and explain that they
belong to Anna, Jack and Liv.

+ Tellthem that they will listen to the children saying what
their favourite toy is and that they should match each
child to their corresponding toy.

+ Playaudio track 25 and ask them to just listen to the
recording.

+ Tellthem that they will now listen to track 25 one more
time and match the images.

+ Askthe children to check their answers in pairs. Then,
correct with the whole class.




1A: What's your favourite toy, Anna?B: It's my robot.
2 A: What's your favourite toy, Jack?B: Um... It's my teddy
bear. 3 A: What's your favourite toy, Liv?B: Er... It's my car.

12.Role-play.

+ Askstudents to get into pairs and practise the dialogue
presented in activity 11.

+ Tellthem that they should answer this question about
their own favourite toys. It isimportant to be prepared
to help them with extra vocabulary, as they will probably
need to talk about toys that were not introduced in the
unit.

+ Walkaround the classroom monitoring students while
they work and helping them when needed.

Ask the students to work in pairs.

Explain to them that they should look at the
pictures of the toys on page 29.

Say that a student will choose one of the toys
on page 29, while the other will ask What's your
favourite toy?

The student who has chosen the toy will give
some tips, such as colour, size, etc.,, so that his /
her classmate can guess which toy has been
chosen.

When his / her classmate guesses the toy, he /
she can do the same by choosing another toy
for a child to guess.

Ask the students to work in pairs.

Explain that a child must ask the question
What's your favourite toy?, and the other child
must answer. Then ask them to swap roles.
Ask the students to choose two favourite toys
so that they can practise this dialogue twice.
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13. Let’s play Bingo!

+ Before starting the activity ask students if they have ever
played bingo and elicit the rules of the game from them.

+ Explain to the children that this activity's illustration is
similar to a bingo card. Read the names of the toys that
appear on the page and revise vocabulary.

& Askthem todraw one of these toys on each blank
square, without repeating any.

+ Explain to them that you are going to name some toys
and that, when the toy you name has been drawn on the
card, the child must mark an X over it.

+ Whoever marks all the drawings on his / her card first will
be the winner.

WORKBOOK

Now that you have finished teaching this unit, it is advisable
to turn to the Workbook activities on pages 109-110. In the
Workbook section, students will revise all the vocabulary
and key structures learnt in the unit. You may assign these
exercises as homework.

Pages 36 and 37
LIFE SKILLS: WINNING AND LOSING

1. Look and match.

+ Explore the images with the students and encourage
them to answer what they believe that they represent.
Let the children share their opinion about the images
with the class and explain that in all the pictures there are
children celebrating an achievement or feeling sad for
losing a championship / game.

# Teachthe words celebrate, congratulate, win and lose
and ask the students to match the words to the pictures.
Explain that more than one word can be useful to
describe animage.

& Askthe students to check their answers with a
classmate, before proceeding with correction with the
whole class.

2. Look and tick.

+ Ask the students what is happening in the pictures (the
children are reacting in a different way when they win or
lose a game). Guide the students to choose the images
that most reflect how they feel when they lose a game,
championship or even an everyday game they may play.

+ Explain that thereis no right or wrong answer. The activity
is intended to help them think about how they behave in
situations like this.

# Askthem to workin pairs and reflect on their own
answers, reminding them that each person reacts in a
different way and that we should respect their opinion.

3. Listen, think and say.

o Explore the picture with the students, asking What are
the kids doing?and Who lost and who won? Discuss
with them some questions such as What happens when
we lose a competition /a game?; Why (s it important



to know how to lose and know how to win?; Why is it
important to respect a person who loses and a person
who wins a game?; What do we learn when we lose a
game?; How do we feel when we lose a game?
Continue the discussion with the students and,
depending on the answers given by them, encourage
them to talk about how they feel, how they deal with
sadness, what they do when they lose a game, how they
relate to the person who won the game, etc.

Explain to the children that even though they are sad
because they have lost, they should always congratulate
their game mates.

On the other hand, winners should also always offer
messages of encouragement to losers.

Play audio track 26 pausing after each sentence to
explainits meaning.

Then ask the students to say when or in which situations
they would use these expressions. Explain that there are
no right or wrong answers, as many phrases can be used
to congratulate and also to encourage.

Play track 26 again and ask them to repeat.

Congratulations! Good game! Let's play again. Let me
try again. Good job! High five! Keep it up! You're a good
player. Well done! Maybe next time.

4. Play a game.

L 4

Ask the class to choose a game (cards, boardgame, with
aball or any other game they like). Alternatively, divide
the class into smaller groups and ask each group to
choose. Make sure the materials necessary for the game
are available at school.

Tell the students they will play for a few minutes or for the
duration of one round.

Explain that during the game and at the end of it, they
should use the phrases they have learnt in activity 3 to
encourage and congratulate classmates.

At the end of the activity, ask how they have felt during
the activity or game and if the classmate's words were
important to motivate them to keep going or to do
better.
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Objectives: ask and answer about the weather; name the different seasons; talk about seasons preferences

Vocabulary: cloudy, cold, hot, rainy, sunny, windy; summer, autumn, winter, spring

Language Content: What's the weather like? It's (cloudy) today. I like (winter).

Digital Content: gallery of pictures related to weather conditions

Workbook: pages 111and 112

WARM-UP

¢ Askthestudentsifitis hot today and what they usually
dowhenitishot. Then ask what they do when itis cold.

o Askif they prefer sunny or rainy days and why. Also ask
if they have seen snow or know somewhere where it
snows. Allow them to share their experiences.

Pages 38 and 39

1. Look and listen.

# Askthe students to look at the scene and ask What is
Webby doing? (He is talking on the phone with Sophia.)

¢ Explore theimage and ask Are they in the same
place? (No.); How do you know that? (Because of the
landscapes views from the window.); What do you think
they are talking about? (About the weather)

+ Play audio track 27 for the children to repeat the lines.

Sophia: What's the weather like there?
Webby: /t's sunny here today.

N

. Listen and say.

+ Pointto the pictures of different weather conditions
and ask the students what they represent.

Play audio track 28 and ask the students to repeat the
words.

Play track 28 one more time and have the class repeat
in choir. Each row of students can repeat one of the
words so the audio can be played again until all rows
have pronounced all the words.

*

L 4

cloudy; cold; hot; rainy, sunny; windy J

3. Listen and circle.

+ Explore the images from activity 2 again with the
students.

Explain to them that they will listen to a recording and
they should circle the image that best describes what is
being said.

Play audio track 29 and tell them to circle the correct
answer.

Ask the children to listen to the audio again to make
sure they have chosen the right answer. Play the audio
one more time.

+ Correct the activity with the whole class.

L 4

*

L 4

It’s rainy today. J
(]
Ac EXTRA VOCABULARY
beach snowman
flower sun
leaf thermometer
sandcastle tree
seasons of the year weather forecast
Page 40

4. Read and stick.

+ Tellthe students to go to page 136 and look for the
stickers that correspond to this activity.

¢ Askthe students to look at the illustrations and say what
the weather is like in each of them: cloudy, windy, sunny,
rainy.

+ Pointto the phrase It's rainy and read the phrase out
loud.

# Askthe class which sticker matches this sentence and
have the children stick it onto the blank space.



Follow the same procedure with the other stickers.
When correcting, ask What's the weather like?, point to
each sticker placed on the book and read the sentence
below it.

. Point and say.

Ask the children to point to the pictures in activity 4 and
say the correct phrases.

SETTING THE PACE

Invite the students to work in pairs.

Explain that a student willask What's the
weather like? and make a gesture that
represents one of the images from activity 4.
The other student will say which phrase
matches the gesture. If he / she gets it right, the
other can say That's right! If he / she makes
amistake, his / her partner can say No, that's
wrong. Try again. Teach the expressions to the
children before they start the dialogues.
Monitor and assist them if necessary.

Mime to the students as if you were using an
umbrella, ask What's the weather like? and wait
until they answer It's rainy.

Tell them to work in pairs. Explain that a student
will point to one of the images and the other will
have to say the phrase/t's.... Then ask them to
swap roles.

Monitor the activity, and assist the children if
necessary.

Page 41

6. Listen and number.

L 4

Tell the class that they will listen to people saying what
the weather is like in the places where they are.

Ask the children to number the pictures in the order
they hear the phrases.

Play audio track 30, pausing after each sentence for the
children to write their answers.

To check answers, play track 30 again, pointing at the
right pictures as the audio progresses.

Draw the students’ attention to the QR code on the
page. They can do this activity at home, with their
families, as they will need their parents or tutors’ mobile
devices. Remind the children that when they see this
icon, they can scan the code with a mobile phone or
tablet and look for extra information. In this case, the
children will find a gallery of pictures related to weather

conditions. The purpose of this activity is to reinforce
the vocabulary in the unit and expand the students’
world.

%o/ (AubloscRIpT )

1/t’scloudy. 2 It’s hot. 3 It’'s cold. 4 It’s windy. 5 It’s rainy.

7. Read and match.

& Askthe children to take a look at the pictures.

+ Tellthem that some of the items in this illustration
are more likely to be used than others under
certain weather conditions. If necessary, teach the
words gloves, scarf, hat, umbrella, bucket, kite and
sunglasses.

+ Tellthe students that they should match the pictures
to the speech bubbles about different weather
conditions.

¢ Askthem to check their answers in pairs and then
correct the activity with the whole class.

=/ EXTRAACTIVITY

DRAWIT!

Write on slips of paper a few sentences about different
weather conditions, such as It's rainy! or It's hot!

Organise groups of four students and give them the slips
of paper but ask them not to look at them yet. Explain to
the children that they will work in pairs, within groups. One
student from one of the pairs will take one of the phrases
and have to make a drawing that represents it. The other
student will have 30 seconds to guess the phrase. If the
child hits the right answer, the pair scores a point. If the
child does not guess the phrase, the other pair can try to
guessitand, if they succeed, they score a point. Then, itis
the turn of the other pair to draw.

The winning pair is the one that gets more sentences right.

Page 42

Look & Listen

+ Ask the students whether they know what the four
seasons of the year are (spring, summer, autumn and

winter).

+ Ask them to look at the pictures and spot the differences
among them. In the first image, the sky is blue (it is
summer). In the second, dry leaves are falling from the
tree (it's autumn). In the third, it's snowing (it's winter). In

the fourth, there are lots of flowers (it's spring).

+ Explainthatthese illustrations represent the four seasons

of the year.




*

summer; autumn; winter; spring

Play audio track 31 pausing after each word and pointing
in the book to the correct image. Then play the recording
once more for the children to repeat each word.

8. Look and tick.

*

Invite the children to look at the pictures and tick the
season of the year that is best represented in each one.

Ask the children what they think the images
represent. Ask them to work in pairs and say
which season can be matched to each of the
images.

Correct the answers with the whole class.
Invite the students to draw anicon that
refers to the season of the year that was not
marked on each item.

Ask them to work in small groups to compare
their drawings and check whether they used the
same elements for each of the seasons.

Tell them to speak English at all times when
presenting their drawings to their classmates.

Students should tick the season of the year that
each image represents.

Ask them to check their answers in pairs before
correcting with the whole class.

Page 43

9. Look and match.
*

Ask the students to look at the pictures of clothes, food
and drink.

Teach the following vocabulary items: shorts, flip-flops,
scarf, boots, tank top, sweater, ice cream, hat, cap, hot
chocolate.

Explain to the students that they should match the items
with the thermometers according to the temperature
they indicate.

Point to the thermometer that indicates high
temperature and say /t's hot! Point to the thermometer
indicating low temperature and say /t's cold! Write the
two sentence on the board and ask the class to repeat.
Tell the children to match the pictures to the
thermometers.

+ Forcorrection, point to the items in the book one by one
and ask the children to answer /t's hot! or It's cold!

10. Cut out and say.

¢ Write on the board the phrases /t's hot! and /t's cold! and
ask the students to read them out loud.

+ Invite them to use the cut-outs on page 127 and have
them work in pairs.

+ Explain that one of the students will show one of the cut-
outs, ask What's the weather like? and the other student
will say whether it is hot or cold.

+ Asktwo volunteers to practise this dialogue before all the
students start working in pairs.

?/ EXTRA ACTIVITY

WHAT’S THE WEATHER LIKE?

Explain to the students that they are going to draw a picture
of some items of clothing, object or food that represents
cold or hot seasons of the year. Give them a few minutes

to make three or four drawings, depending on the time
available. When students finish their drawings, ask two
volunteers to demonstrate how the activity will be carried
out: a student shows the item he / she has drawn to his /
her classmate and asks What's the weather like?, and then
the classmate answers /t's cold; It's winter, etc.

Page 44

11. Let’s sing!

¢ Encourage the children to explore the scene, asking
What are Webby and Jack doing? (Playing football);
What's the weather like? (There are grey clouds and it is
starting to rain.)

+ Tellthe students they will listen to a song about the
weather called Rain, Rain, Go Away. Play audio track 32
so that the students become familiar with the song.

# Readthe songlyrics outloudline by line and ask the
children to repeat after you.

+ Explain the new vocabulary using gestures and mimicry.

+ Divide the class into two large groups and give them the
instruction to sing when you point to the corresponding
group.

+ Play track 32 again and direct the singing, sometimes
indicating one of the two groups to sing, sometimes
pointing at both groups for the whole class to sing
together.

+ Aftereveryoneis familiar with the lyrics, play the karaoke
version of the song and encourage children to sing along.



Rain, rain, go away.

Come again another day.
Little children want to play.
Sorain, rain, go away.

Rain, rain, go away.

Come again another day.
Little children want to play.
Sorain, rain, go away.
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12. Listen and circle.

+ Explore theimages with the students, asking what they
illustrate.

+ Explain that they will listen to some children talking about
their favourite season.

+ Tellthe children that they will listen to the recording twice.
Ask them to just listen and look at the pictures first. Play
audio track 33.

+ Explain that they will now listen to the recording one
more time and circle the correct pictures. Play track 33
again.

+ Tellthe students to check their answers in pairs and then,
correct the activity with the whole class.

11like autumn. 2 I like spring. 3 | like summer. 4 | like winter. ]

13. Draw and complete.

+ Invite the students to talk about which season they
prefer and why.

¢ Askthemtodraw a picture that represents their favourite
season of the year and have them complete the
sentence with the name of the season.

¢ Attheend of the activity, ask the students to share their
productions and explain what their work represents.
Encourage them to use the vocabulary they have learnt
to talk about the weather conditions.

WORKBOOK

Now that you have finished teaching this unit, it is advisable
to turn to the Workbook activities on pages 111-112. In the
Workbook section, students will revise all the vocabulary
and key structures learnt in the unit. You may assign these
exercises as homework.

Pages 46 and 47

REVIEW 3 &4

1.

*

Think and write.

Draw the students' attention to the pictures by explaining
that each one represents a part of a particular toy.

Tell them to look at each one carefully and write the toy
name.

Correct the activity by asking the children the answer
and writing it on the board so everyone can check their
answers.

. Look and number.

Explain to the students that they have to match the
pictures to the words.

After they have finished, ask them to repeat the words
after you.

Then say one of the words and ask the children to point
-in the book- to the picture that represents it.

. Read, look and tick.

Ask students to read the questions, look at the scenes
and tick the correct answers.

Explore the images with the students, making
questions like Where's the boy? (At school.);

Is it hot or cold? (It's hot.); Where's the girl?
(Inapark.); Is it hot or cold? (It's cold.)

Then ask them to read the answer options
and choose the one that best describes
eachimage. Invite the students to share their
answers with a classmate and then check
them with the whole class.

Ask the students what the pictures would look
like if the chosen answer was not the correct
one. Allow them to share their opinions and
explain that a grey cloud should be in the first
image if the answer was /t's cloudy!

Ask them what could be on the second image
to represent /t's rainy! If there is time available,
the students can draw in the images the grey
cloud and the raindrops.

Explore the images with the students, asking
what they represent (different weather
conditions).

Ask them to look carefully at what the weather
is like on the two images and read the possible
answers.

Tell them to choose the phrase that best
describes the weather in each of the images.




Ask the children to check their answers in
pairs, before correcting with the whole class.

4. Circle the seasons in the word snake.
*

Explain to the children that the names of the seasons
are written in the word snake.

Ask what these seasons are and write the names on the
board.

Ask the students to find and circle the words.

Monitor the activity and assist them if necessary.




[ |
® 1 Look and listen.

What's the
weather
like there?




f ‘! 2 Listen and say. L

cloudy cold hot rainy sunny windy

3 Listen and circle.

It's sunny
here today.

e O
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6 Listen and number.

O G clt)

Of:) G(-)

u

#gallery
#weather

7 Read and match.

o@‘?e

It's hot. O 1t's windy.

B/

It's rainy.

©

It's sunny. It's cold.

Voo S



Look & isten

i Seasons of the year
!

summer autumn winter spring

8 Look and tick.
(1) (2)

A winter B D autumn A D summer B autumn
(3 (4

A spring B D winter A summer B D winter

forty-two




9 Look and match. \

N\
/)%

10 Cut out and say.




COYAWAY,

Rain, rain, go away,
come again another day.
Little children want to play
so rain, rain, go away.

Rain, rain, go away,
come again another day.
Little children want to play
so rain, rain, go away.
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| like . It's my favourite season.




1 Think and write.
(1) (2] © (4

PRSP

2 Look and number.

(1) 2)

)

(-] {+)
(5] - (1]
[ & SEeSaw ] ( & slide ) [ & swing j ( mon@’ bars)

for

ty-six




3 Read, look and tick.

) What's the weather like?

A It's sunny.

B8 D It’s cloudy.

a sdgery

2%

S, .
Yba

P

J What's the weather like?

\.__________



Name:

Class:

1 Lookand complete.

1) (2

|t'S summer . |tls spring

It's winter . |tls autumn

2 Draw and stick.
(1) (2] dangdrae @

snowman drawing of an
umbrella
drawing of
ice-cream
cone

’ 3 ’
E It's hot. I It's cold I It's rainy.
. L :

- .
.................................................

one hundred and eleven




3 Look, read and tick.
(1 (2

A It's cloudy. A O It's cold.
B8 D It's sunny. B8 It’s hot.

4 Read and draw.

A O It's windly.
B8 It's rainy.

B (likesummer{it'sthot> Ilikelwinterfit’s'cold N ID
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MY SCHOOL OBJECTS
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Objectives: talk about school objects; ask and answer about the location of objects in a room

Vocabulary: book, chair, desk, glue, notebook, pen, pencil, pencil case, pencil sharpener, ruler, schoolbag,

scissors; in, on, under

Language Content: Where’s my (pen)? It's (under) the book.

Digital Content: video on school objects vocabulary, which proposes interactivity from students

Workbook: pages 113 and 114
CLIL: Art - Arts and Crafts

WARM-UP

+ Invite the students to play a game. Tell them that they
must try to guess the picture that you will draw on the
board.

+ Draw a pencil but make the drawing gradually. First, draw
two parallel lines and ask the children what they think this
drawing represents. Then close one end with another
line and say you are drawing a school object whose name
they have already learnt.

¢ Letthem answer freely, and then draw the tip of the
pencil. Ask everyone to repeat pencil after you. Ask
what other school items they remember and ask some
volunteers to draw them on the board.

Pages 48 and 49

1. Look and listen.

+ Explore the scene with students, asking Where are the
characters?; What is Webby doing?; What is Oliver
doing? Let students answer freely. Do not correct them
at this stage.

¢ Askwhatschool object they can see under the bed (a
book) and why they think the book is there. Allow the
students to give their opinions.

+ Play audio track 34 by pointing in the book to the speech
bubbles and following the dialogue in the recording.

o Play track 34 again pausing after each speech line and
asking the children to repeat.

Webby: Where’s my book?
Oliver: /t's under the bed.

2. Listen and say.

+ Askthe children tolook at the pictures in the vocabulary
box and ask where we can find the objects that appear in
it (in the classroom, at school, in the schoolbag, etc)).

*

*

Play audio track 35, pausing after each word for
repetition.

Explain to the students that, in addition to schoolbag,
we can also use the reduced form bag. If appropriate,
tell the students that rucksack is another name used for
any type of bag that you carry on your back, not just the
schoolbag.

Repeat this procedure until you notice that students are
pronouncing all the words correctly.

book; glue; pen, pencil case; pencil sharpener, ruler;
schoolbag; scissors.

3. Listen and circle.

L 4

*

*

*

Explain to the students that they will listen to words
referring to some school objects and they should circle in
activity 2 the ones that are not mentioned.

Play audio track 36 once and let the students just listen
toitandlook at the pictures.

Play track 36 again and give students a few seconds to
circle the three items that were not mentioned.

Correct the activity with the whole class, asking the
children to say which objects were not circled (book,
pencil sharpener and schoolbag).

1glue; 2 pencil case; 3 pen; 4 ruler; 5 scissors ]

ABc EXTRAVOCABULARY

chair paper
classroom pencil
crayon school
eraser school desk

notebook watercolour




Page 50

4. Listen and number.

*

Organise the class into pairs. Ask the students to look at
the images and say, in English, which school items they
can see. Do not correct them at this stage.

Explain to the children that they should only number
the images of the items that are mentioned in the audio.
Play audio track 37, pausing after each object is
mentioned so that the students can write down the
correct number. Follow the same procedure for the rest
of the numbers.

For correction, say number one and guide students

to say the colour and name of the correctitem (a red
pencil sharpener). Follow the same procedure for the
rest of the school objects.

1 a red pencil sharpener; 2 a purple pencil case; 3 a green
book; 4 ared pen; 5 a pink pencil case; 6 a blue pen; 7 a blue
schoolbag

EXTRA ACTIVITY

—
=
5/

SCHOOL OBJECTSRACE

Review the colours with the students, showing a coloured
pencil and asking them What colour is this? Revise all the
colours and explain that now they will play a game.

Organise the class into four groups and ask each group to
place some of its members' school objects on top of a table
or desk. Such items must be the same as the ones seenin
activity 2, but in different colours. Explain to the class that
you will say the name of a colour and the name of a school
item. The group that has got the item must bring it to your
desk. The group who performs faster will score a point. Start
by saying a blue pencil and wait until a student brings the
item. If you prefer, write the score on the board for everyone
to see, and write the colour and object name. At the end of
the class, do a drilling activity with the words written on the
board.

5. Read and stick.

*

Lead the students into opening their books to page 137,
where they will find stickers that correspond to Unit 5,
and tell them to look at the school objects.

Point to the ruler and ask what the name of this item

in Englishis. Do the same with the other school items.
Indicate the correct place for the ruler, say a blue ruler
and ask the children to place the ruler sticker there.
Point to each of the other spaces, ask some volunteers
to read the words one by one and tell the class to paste
the stickersin the correct places.

Walk around the classroom, monitoring students' work.

Page 51

Look & Listen

*
*
*

*

L 4

Ask the students to close their books.

Choose one of the items studied in the previous activity.
Explain to the students that they will now learn to say, in
English, where a certain school objectis.

Assuming that the chosen item was a pen, place it into
a schoolbag and say Where's the pen? immediately
replying The pen (s in the schoolbag and emphasising the
preposition in.

Then place the pen on a desk and ask again Where is the
pen?, immediately answering The pen (s on the desk and
emphasising the preposition on.

Thenplace the pen under a desk and repeat the question
Where is the pen?, immediately replying The pen is under
the desk and emphasising the preposition under.

Finally, ask the children to open their book to page 51 and
look at the images.

Play audio track 38, pausing after each preposition and
pointing in the book to the correct image.

in; on,; under }

6. Look and write.

*

Ask the students to look at the pictures and choose one
of the three prepositions (in, on, under) to correctly fillin
the gaps in each sentence.

Explain to the students that they will complete
sentences with one of the prepositions of place
that appear in the box.

Point to the glue image initem 1and ask Where's
the glue bottle? (It's under the pencil case.)
Repeat the procedure for the other phrases,
always waiting for the class to write the correct
preposition.

After checking students' answers, if you
consider it necessary, ask the students to copy
the complete sentences into their notebooks.

Explain to the students that they will indicate
the position of school objects in the images
using prepositions of place.

Give an example: place a book inside a
schoolbag and show it to the students. Say The
book is in the schoolbag and when you say in,
make a hand gesture, as if puttingitin a box.

Ask students to repeat the preposition in after
you and to do the same gesture. Explain that for




the preposition on they must make a gesture as
if they were placing their hand on a table. And
for the preposition under, they must make the
gesture of lowering their body a little and placing
the hand as if it were under a table / desk.

Then ask them to look at the pictures and work
in pairs, each reading one sentence, giving the
answer orally and making the gesture referring
to the used preposition. Finally, ask the students
to complete the sentences in their books and
check answers with the whole class.

Page 52

7. Listen and tick.

# Askthe students tolook at the pictures and check the
position of the ruler in each of them.

+ Explainto them that they will listen to the description of
where the ruler is and they must tick the correct image
according to the recording.

+ Play audio track 39 twice. The first time, the children
only listen to the recording and look at the images. The
second time, they must tick the correct answer.

¢ Checkthe activity with the whole class, asking students
to repeat the sentence and point to the correct option in
the book.

A: Where's the ruler?

B: It's under the pencil sharpener.

8. Point and say.
# Askthe children to say where school objects are, using
prepositions of place (in, on, under).

Explain to the students that they will now
work in pairs.

Explore the image, pointing to each school
object and asking them to name the item
and the colour. Tell them they will point to
one of the items and say its position using
the prepositions in, on and under and the
question Where's the... ? Give an example
Where's the blue book? The blue book is in
the schoolbag.

Monitor students' work and assist them if
necessary.

Explain to the children that they will be
working in pairs and talk about the school
objects that appear in the image.

Tell them that a student will say the position
of an item, for example It's in the schoolbag.
The other student will say what the object is
It's the blue book.

The children should continue to practise
prepositions until all school objects have
been identified.

Page 53

9. Let’s sing!

*

Explore the scene with the class and ask what school
items they canidentify. Listen to their answers and
repeat the names of the items they mention (possible
answers: book, desk, glue, notebook, pen, pencil, pencil
case, pencil sharpener, ruler, schoolbag).

Tell the students that they are going to listen to a song
called Oh Where, Oh Where and that they can follow the
lyrics of the song in the book.

Play audio track 40 so they get familiar with the song.
Later, read each verse aloud and ask them to repeat it.
Make sure that everyone understands the meaning of
the lyrics.

Organise the class into groups and indicate a stanza of
the song for each group. Guide the groups to create a
choreography for that stanza and reproduce it.

Allow a few minutes for each group to create a
choreography and give them a tip to use the school
object mentioned in the stanza.

If possible, gather all the children at the front of the
classroom for the first time and dance together.

Then play track 40 again. Everyone must sing the verses,
but the groups must perform the choreography only in
the respective stanzas.

When students feel confident enough, play the karacke
version of the song and challenge them to dance and
sing together.

>

40)

Where is my pen,

My bright red pen? (2x)
Where is my pen,

Oh where’s my pen?
The one | always

Love to use.

Where is my book,
My big green book? (2x)




Where is my book,
Oh where’s my book?
The one | always
Love toread.

Where is my bag,

My new red bag? (2x)
Where is my bag,

Oh where’s my bag?
There is my bag,

Oh there is my bag
And now it’s time

To go to school.

10.Role-play.

*
*
*

Draw students' attention to the children talking.

Read the speech bubbles and ask them to repeat them.
Ask students to work in pairs to practise the dialogue.
They can use their own school items and place themin
different positions to practise prepositions (in, on and
under).

?/ EXTRA ACTIVITY

WHERE’S MY...?

Ask the children to work in groups and distribute some of
their school objects on the desks, placing them inside, on
top of, or under others. For example, a ruler could be under
a book, a pencilinits pencil case, etc.

Explain that one student from each group will leave the
room for a few seconds, and when he / she comes back, he /
she will have to say what has changed in the arrangement of
items in the desk used by the group.

Give an example by placing some items on your table and
asking a volunteer to approach and look at the position
of these items. Then invite him / her to stand outside the
room and change the position of one of the items. Ask the
student to come back and say what is different, for example,
The ruler is in the book, if the ruler was under the book at the
beginning.

Page 54

11. Look and complete.
*

Ask the students to look at the school objects in the
schoolbag and complete the sentences with the
prepositions in, on or under.

After they have completed the activity, correct by asking
Where (s the ruler? and ask some volunteers to answer
the question.

Repeat the procedure with the other school objectsin
the image.

+ Draw the students’ attention to the QR code on the page.
They can do this activity at home, with their families, as
they will need their parents or tutors’ mobile devices.
Remind the children that when they see this icon, they
can scan the code with a mobile phone or tablet and look
for extra information. In this case, the children will find an
interactive video about school objects. The purpose of
this activity is to reinforce the vocabulary in the unitand
expand the students’ world.

12. Cut out and say.

+ Tellthe students to look for the cut-outs for this unit on
page 129 and cut them out, spreading them over their
desks.

¢ Askthem to workin pairs and explain to them that they
will place items in different positions so they can use the
prepositions in, on and under.

+ Give an example by placing the cut-out of the ruler over
the cut-out of the notebook, and say The ruler is on the
notebook.

& Monitor students' work and help them if they have
questions.

Page 55

13. Listen, find and point.

¢ Encourage the children to explore the image. Explain
to students that they will listen to five dialogues and will
have to look for the objects mentioned in both boxes and
answer after the beep.

+ Give them a few minutes to look at the boxes and verify
what each one contains.

o Tellthem they will listen to audio track 41 once and they
should only pay attention to what is said. Then play the
audio once more and ask students to point to the box
where the objectis.

¢ Checkstudents' answers by reading the questions and
having some volunteers share their answers with the
class.

1 A: Where is the red pencil sharpener? B: It's in box B.
2 A: Where is the pink notebook? B: It's in box (beep).
3 A: Where is the green pencil case? B:(beep) 4 A: Where
is the blue ruler? B: (beep) 5 A: Where is the yellow pencil?
B: (beep)

14. Circle the 7 differences.

¢ Askthe class to look at the two boxes from activity 13
and say that although they look identical, there are seven
differences between them.



¢ Thentell the childrento find and circle them on the
second picture.

+ When correcting, describe the differences or ask the
students to describe them, for example A blue ruler,
a red pencil sharpener, a blue notebook, a pink pen, a
green pencil case, a yellow pencil sharpener, a red pencil
case.

WORKBOOK

Now that you have finished teaching this unit, it is advisable
to turn to the Workbook activities on pages 113-114. In the
Workbook section, students will revise all the vocabulary
and key structures learnt in the unit. You may assign these
exercises as homework.

Pages 56 and 57

CLIL - ARTS AND CRAFTS (ART)

1. Look and discuss.

+ Explore theimages with the students and, if necessary,
teach the words glass, wood, metal and plastic. Ask
the children if the objects in the pictures could be
made with other types of materials, which are more
sustainable. If necessary, explain to them what materials
are sustainable. Give an example with the pencil holder,
asking what other material could it be made of (possible
answers: cardboard, aluminium, glass, ice cream sticks,
PET bottle).

& Askthe children to look at whether there are any of these
items in the classroom and what material they are made
of. If possible, give a tour of the school with the children,
identifying items that could be made of more sustainable
materials.

2. Look and match.

+ Draw the students' attention to the pictures and
explain that allitems are materials that can be recycled
and reused for the making of new objects or even for
decoration.

¢ Readeach word and ask students to repeat it.

Ask them to match the pictures to the words and
monitor the activity.

Tell them to correct their answers in pairs, then check the
activity with the whole class.

Then ask if the students have ever seen an object
produced with these materials and which ones they
would like to use for the production of an object.
Encourage them to share their opinions.

. Choose and create.

Explain to the students that they will work in groups to
produce an item that will be used by everyone in the
classroom. Depending on the number of groups, each
one can choose one of the items presented in the

book, so that everyone will be covered. If there are more
groups, the students can make repeated items, as each
item will have its own style. They can also search for other
items on the internet under your guidance.

Tell the groups that they will choose the material to use
for making the item, and this material must be one of
those presented in activity 2. Make sure that all materials
are available to students by bringing them to the
classroom or asking the children, in the previous class, to
bring them to class.

Give the students some time to make the items and
monitor them, assisting if necessary.

. Present your object.

Ask the groups to present the items they have created.
Encourage them to speak in English by giving the
following example and asking them to repeat It's a
(rubbish bin). It's made of (cardboard). It's decorated
with (leaves from trees).

Write the phrases on the board for students to use when
making presentations.

At the end of the activity, discuss with the children the
importance of recycling. Ask what other items could be
made with discarded objects and what other materials
they could use. Expand the discussion by asking them

if they recycle at home or in the place where they live.
Check to seeif the school has got a recycling programme
and reinforce this information with the students.
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1 Look and listen.

Where's
my book?



® 2 Listen and say.

..........
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pencil | “ruler |-© ' schoolbag }* - scissors
sharpener .

7

3 Listen and circle.

It's under
the bed.
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Look & jsten

Prepositions
in on under

6 Look and write.

in on under

ﬁﬁ

The glue bottle The red pencil
IS uwder  the s the
pencil case. pel’lCll case.

=2

0 =

The blue eraser The ruler
S s the
the book. pencil case.




8 Point and say.



E 9 Let'ssing! OH WHERE,
|

OH WHERE

Where is my pen,
my bright red pen? (2X)
Where is my pen,
oh where’s my pen?
The one | always
love to use.

|
Where is my book, \
my big green book? (2X)
Where is my book,
oh where’s my book? { -

The one | always
love to read.

Where is my bag,
my new red bag? (2X)
Where is my bag,
oh where’s my bag?
Thereis my bag,

— r\ oh there is my bag.
° And now it’s time
‘ to go to school.
10 Role-play.

= el It's on A
the desk.

N l/.
[ %4 | @ '
fifty-three




11 Look and complete.

Scan Me

AN
{

#video
#school objects

) Theruleris n the schoolbag.

) The glue bottle is on the schoolbag.
&) Thepenis under the schoolbag.

) The book is in the schoolbag.

12 cutout and say.

fifty-four




WORKBOOK
14 Circle the 7 differences. pages T132and 114

fifty-five




2 Look and match.
(1) (2) (3) (4

plastic ice lolly 'ferac"’:‘s\ aluminiu

bottl - sticks = - . -

Ot€S | a cardboard D pencil ree a toilet acans
b% Shamg/ -
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3 Choose and create.

5
l

4

A
A
|

|

4 present your object.




u Workbook (5 |

Name:

Class:

1 Read and colouir.

(1) I (2

eb‘)?’
RED
The blue pencil The red pencil is
is in the pencil case. under the book.

(3 (4

GREEN
YELLOW
The yellow notebook The green book
is in the schoolbag. is on the table.
2 Read, colour and complete.
() The Studentsomn ansuer. pencil is under the pencil case.
g The _Students own answer. pencil is on the book.
9 The Student’s own answer. notebook iS under the Schoolbag.

o The Student’s own answer. book |S Under the ta ble

one hundred and thirteen




3 Read, look and number.

(L The pencil sharpener is in the pencil case.
) The pencil case is on the ruler.

&) The pencil is under the book.

4 Look, read and tick.

&) Where's the ruler? ) Where's the pen?
A O It's on the glue bottle. A It's on the book.
B8 It's under the glue bottle. 8 D It's in the book.

&) Where's the yellow pencil? () Where's the red glue bottle?
A O It's on the pencil case. A It’s in the pencil case.
B8 It's in the pencil case. B8 D It's under the pencil case.
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Objectives: identify numbers 11-20; recognise wild animals; talk about abilities

Vocabulary: alligator, bat, elephant, giraffe, hippo, kangaroo, lion; fly, jump, run, swim, numbers 11-20

Language Content: How many (alligators)? (Eleven) alligators; It's (a bat). It can (fly).

Workbook: pages 115 e 116

WARM-UP

+ Askthe children which animals they remember from
Kids' Web 1Second Edition and allow them to share their
answers.

+ Write the phrase WILD ANIMALS on the board and
explain that they are different from the animals that they
have learnt, which are called pets. Say that wild animals
live in places like the forest, the jungle, the savannah,
caves and rivers.

# Thenaskthe children to give some examples of animals
that they know whose habitats are the above-mentioned
places and encourage them to work in pairs to exchange
theirideas.

+ Tellthem they will learn about wild animals and ask which
animals they believe will appear in the book. Encourage
the children to give their opinions and then ask them
to open the book and look at the image on the opening
pages of the unit.

Pages 58 and 59

1. Look and listen.

+ Explore the scene with the students, asking if their
assumptions were correct about the wild animals they
thought they would find.

o Ask Whereis Webby?; What is he doing?and let them
answer freely. Play audio track 42 and ask them to repeat
the phrases. Then ask What can the lion do?, take a
few running steps in your place and say /t can run. Ask
students to repeat the sentences again after you.

Webby: /t's alion. It can run. ]

2. Listen and say.

# Askthe class to look at the pictures and say which animals
did not appear in the opening scene (bat and kangaroo).
Ask the students why they think the bat did not appearin
the image and wait for them to justify that usually the bat,
an animal of night habits, flies in the evening.

+ Playaudio track 43 and ask the children to listen and
repeat the names of the animals.

a kangaroo; an alligator; a bat; a hippo; a lion; an elephant;
agiraffe

3. Listen and point.

+ Explainto the students that they will listen to the names
of animals again and they should point to each animal in
activity 2.

+ Play audio track 44 and make sure students are pointing
to the animals correctly.

1/t'sabat.2It’sahippo.3 It'san elephant. 4 It's a giraffe.
Slt'salion.6 It's an alligator. 7 It's a kangaroo.

ABc EXTRAVOCABULARY

cave river

forest savannah

jungle tree

neck wing
Page 60

4. Look, guess and tick.

+ Draw the students' attention to the pictures by explaining
that each one represents a part of a particular wild
animal. Ask the children to guess which animal each of
them represents.

+ Tellthe children to choose from the options and tick the
correct answer.

# Checkanswers with the whole class, asking for volunteers
to give their answer.



5. Write.

+ Explain to the students that they will look at the pictures
and will have to write the name of the animal that
appears on them.

+ Ask them to workindividually and then check their
answers with a classmate.

¢ Check students' answers by asking the whole class which
animal appears in the picture and writing the answer on
the board so that everyone can check spelling.

Page 61

6. Listen and match.

+ Explore the pictures with the children, asking them to say
the names of the animals shown.

+ Explainto the class that they will listen to the sentences
that are written on the left column and match them to
the images.

+ Play audio track 45 once and ask the children to repeat
the phrases. After each sentence, make the movement
of jumping, flying, running and swimming, so that
students can associate the verbs to their respective
movements.

+ Guide them to match the phrases and images and play
track 45 again.

¢ Correct the activity with the whole class.

1/t canjump.2 It canfly.3 It can run. 4 It can swim. ]

EXTRA ACTIVITY

—
=
5/

MIME RACE

Ask the students if they remember any animals that
appeared in the opening pages of the unit.

Allow them to share their ideas and write the animal names
on the board. Divide the students into two groups.

Explain that you will mime the movement that one of these
animals performs and a student from the group will run to
the board and point to the correct animal's name as soon as
he / she knows the answer.

Tell the children they can talk to each other to decide which
animal is represented before running towards the correct
answer on the board.

7. Unscramble and complete.

+ Askthe students to unscramble the letters to make
words and complete the sentence with the correct name
of ananimal.

Tell the students to work in pairs.

Explain to them that they willnow complete
each sentence with the name of an animal.
Draw children's attention to the verbs
presented in each sentence, indicating the
action or movement of animals. Ask students
to, without looking at the scrambled letters,
complete each sentence with the name of the
animal they think performs each action.

Only then ask them to unscramble the letters
and check if their assumptions were correct.

Draw students' attention to the scrambled
letters into each sentence and explain that they
form the name of an animal.

Ask them to read the sentences first and think
which animal usually performs such action or
movement.

Then tell them to unscramble the letters and
spell the animal's name correctly to complete
the phrases.

Page 62

8. Let’s sing!

*

Explore the scene with the class. Ask What animals can
you see? Check that the students can identify alligators,
giraffes, hippos and lions in the picture.

Tell the students they will listen to a song called The
Jungle. Play audio track 46 once and then read each
verse and ask them to repeat after you.

As you read the lines, mime the verbs fly, jump, swim and
run when they are mentioned.

Agree with students that every time one of these four
verbs is mentioned in the song, they must mime the
action that the verb represents.

Play track 46 again and ask the students to sing and
mime the actions as agreed.

After everyone is familiar with the lyrics, play the karaoke
version of the song and encourage children to dance and
sing along.

-

>

6)

Jungle, jungle!
| can hear animals,
giraffes and lions.

They jump and fly,
they swimand run,
they are really fun!




Jungle, jungle!
| can hear animals,
hippos and alligators.

They jump and fly,
they swim and run,
they are really fun!
Jungle, jungle!

| can hear animals,
elephants and bats.

They jump and fly,
they swim and run,
they are really fun!

9. Look and talk.

+ Askthe students to work in pairs, encouraging them to work
with a classmate with whom they have not worked yet.

+ Explain to them that they will talk about the animals in
the picture, saying what action or movement they can
perform. Give an example: /t's a lion. It can run.

+ Monitor the work of the pairs and assist them if necessary.

Page 63

Look & Listen

+ Ask the children what they can see in the box and give
them time to say that they are the numbers from 11 to 20.

+ Check whether they know how to ask and answer about
numbers of things in English and allow them to share what
they have learnt before.

+ Play audio track 47 and ask students to repeat the
question and the answer. Ask the question one again and
have them repeat it. Continue playing the recording and
have the children repeat all the numbers.

A: How many alligators?

B: Eleven alligators.
Eleven, twelve, thirteen, fourteen, fifteen, sixteen,
seventeen, eighteen, nineteen, twenty.

10. Count and write.

+ Explore the picture on pages 62 and 63 with the
students, asking what they can see.

+ Explain to them that they will now look for the animals
listed and count how many of them they can find.

+ Afterafew minutes, allow the children to compare their
answers in pairs and then check answers with the whole
class.

?/ EXTRA ACTIVITY

HOW MANY?

Invite the students to work in pairs.

Tell the students that they will practise the structure How
many? using the number of animals found in activity 10. One
student asks the other, for example, How many alligators?,
and the other student answers the number of alligators
found in the image. Then they swap roles and ask questions
and answer again.
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11. Listen and tick.

+ Explore the activity with the students, asking some
volunteers to say the numbers aloud.

+ Playaudio track 48 and ask the students to tick the
correct option.

+ Play the audio one more time and tell the students to
check their answers in pairs. Then, correct the activity
with the whole class.

1 A: How many lions?
B: Twenty lions.

2 A: How many bats?
B: Fifteen bats.

3 A: How many hippos?
B: Eighteen hippos.

4 A: How many giraffes?
B: Fourteen giraffes.

5 A: How many alligators?
B: Sixteen alligators.

Explain to the students that they will listen
to a certain number of animals being

- mentioned.
Draw their attention to the answer options.
Tell them that they should listen to the
question and tick the correct answer,
according to the recording.
Play audio track 48 once and ask the children
tojustlisten toit. Then play track 48 again
and ask them to tick the answers.
Correct the activity with the whole class,
making the question and encouraging the
students to answer.




Draw the students' attention to answer options.
Read each number and ask the students to
repeat them.

Tell them that for each item they will listen to
one of these numbers in the recording and they
should tick the correct one.

Play audio track 48 and pause after each sentence,
allowing time for the class to tick the answers.
Play track 48 again, pause after each sentence
and ask the students to say what the correct
numberis.

12. Count and match.

+ Explore theimages with the students, asking what they
can see (animal paws).

# Explainto them that they should count the number of
animal paws and match them to the correct written
number.

+ Askthe children to check their answers in pairs before
correcting with the whole class.
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13.Read and tick.

+ Explore the chart with the children.

¢ Askthemto look at the pictures of the animals and say
their corresponding name (a lion, a bat, a kangaroo, an
elephant, a giraffe, an alligator).

+ Explainto the students that these animals are capable of
doing many body movements and some of them can do
more than one of those shown in the chart.

# Thenaskthem to tick the most common movements of
each animal.

¢ When correcting, say It's a lion. Encourage the class to
answer [t canjump. It can swim. It can run. Do the same
with the other animals.

14. Mime and guess.

+ Aska volunteer to mime the movements of one of the
animals studied.

¢ Tellthe other students that they must guess which
animal is being mimed.

¢ Encourage them to also say what each animal can do,
giving an example It's an elephant! It can swim!

WORKBOOK

Now that you have finished teaching this unit, it is advisable
to turn to the Workbook activities on pages 115-116. In the
Workbook section, students will revise all the vocabulary
and key structures learnt in the unit. You may assign these
exercises as homework.

Pages 66 and 67
REVIEWS5 & 6
1. Read, look and tick.

+ Explore the list of school objects with the class and read
each one of the items. Ask them to repeat the numbers
and items.

+ Explainto the children that they will look at the pictures
and choose the one that best reflects the items found in
the list.

& Askthe students to check their answers in pairs before
correcting with the whole class.

2. Listen and tick.

+ Draw the children's attention to the pictures by asking
if they are the same, and wait for them to say that the
image pairs have differences.

+ Explaintothem that they will listen to three dialogues
and they must tick the correct answer according to the
information they listen.

+ Play audio track 49 once and ask them to just listen.

# Then play track 49 again and pause after each dialogue
for students to choose the correct answer.

¢ Correct the activity with the whole class.

1 A: Susan, where’s your book? B: It's under the table.
2 A: Where'’s your schoolbag, Jason? B: It's on the chair,
Mum. 3 A: Where’s my ruler, Dad?B: It's in the book.

3. Count and write.

+ Tell students to count the number of school items and to
writeitin letters.

¢ Tocheckitem1, ask How many pencils? and wait for the
students to answer. Do the same with the other items.

4. Read and number.

+ Explore the sentences in the first column with the
children by asking what animals are mentioned.

* Ask them to number the second column according to
the skills of the animals.

+ Correct the activity with the whole class.




1 Look and listen.

It's a lion.
It can run.




& Kangareo an alligator

a lion an elephant & giraffe

3 Listen and point.




A D a kangaroo
B8 an alligator

3)

A D an elephant

B8 alion

5 Write.
(1) (2

A giraffe A kangaroo

A a giraffe
B8 D a hippo
(4)

A a bat
B8 D a giraffe

An elephant A hippo




6 Listen and match.

7 Unscramble and complete.

O|h][a][e] [1][n][¢][p] [e]

It's an elephant It can swim and run.
It'sa fon It can jJump and run.

©|a][#][g] [i] [¢]e] [r]

It's a giraffe It can run but it can’t swim.
sixty-one
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9 Look and talk.

sixty-two

Jungle, jungle!
| can hear animals,
giraffes and lions.

They jump andfly,
they swimandrun,
they are really fun!

Jungle, jungle!
| can hear animals,

hippos and alligators.

They jump and fly,
they swimandrun,
they are really fun!

Jungle, jungle!
| can hear animals.
elephants and bats.

They jump andfly,
they swimandrun,
they are really fun!

0



Look & Liste“ Students listen and repeat.
Numbers

How many alligators?
Eleven alligators.

1 eleven 16 sixteen

12 twelve 17 seventeen
13 thirteen 18 eighteen

18 fourteen 19 nineteen
15 fifteen 20 twenty

10 Count and write.

() alligators;  'ewaneen
) giraffes: 15ffiteen
6 |iOﬂSZ 13/thirteen ) Q
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\ 11 Listen and tick.
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12 Count and match.
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13 Read and tick. .
\\‘
It R

can...

jump. v v

swim. v v v v
fly. v
run. v v v v

14 Mime and guess.

wr

It's a
lion! It can
run!

WORKBOOK S —

pages 115and 116

sixty-five
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* 3 pens
« 10 pencils
2 erasers
1 ruler

« 1 pencil

sharpener bl

2 Listen and tick.




thirteen pencils

eleven rulers

4 Read and number.
W It'salion.
) It'san alligator.
&) It'sabat.

) It's akangaroo.

sixteen pens

twelve pencil sharpeners

A It can jump.

B It can run and jump.
C It can fly.

D It can swim.

sixty-seven




Workbook (6 )

Name:

Class:

1 circle the missing letter.

AEIOWV

@elephnt @ kang roo  EJalig  tor Ehb__t

2 Look, read and tick.

0 It's a lion.

A O It can fly.
B It can run.

(2) It's an elephant.

A It can swim.
B8 D It can jump.

(3) It's a kangaroo.

A It can jump.




run/jump/swim.
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) orererent Looks

Objectives: describe eye and hair characteristics; talk about parts of the body

Vocabulary: black hair, blond hair, brown hair, red hair, blue eyes, brown eyes, green eyes; long, short, big, small;
arm, ear, eye, finger, foot, hair, hand, head, knee, leg, mouth, nose, shoulder, toe

Language Content: / have got (brown eyes) and (brown hair). | have got (green eyes) and (red hair). It's

(Bob). I have got (big) eyes and (long) hair.
Workbook: pages 117 and 118
Life Skills: respecting diversity

WARM-UP

*

Ask the students what colours they have learnt. Then
play I spy... with them to revise the colours in English.

Tell them I can spy with my (blue) eyes... and draw a pair
of eyes on the board. Ask them what eye colours they
can find in the class by looking at their classmates. Write
student contributions on the board.

Then say (brown) hair and point to your hair. Use the
eyes that are already drawn on the board and draw

the hair too. Ask the children what hair colour they can
find among their friends. In case they say yellow, do not
correct them at this point, just do not write that word on
the board.

Complete the drawing with a nose and a big smile and tell
them that they are now going to learn to describe faces
and name the parts of the body.

Pages 68 and 69

Sophia: | have got brown eyes and brown hair. ]

Look and listen.

Explore the picture of the character with the class, asking
who she is (Sophia). Elicit what colour eyes (brown) and
hair (brown) she has got.

Draw the students' attention to the speech bubble and
play audio track 50. Ask students to listen and repeat.

. Listen and say.
Ask the students to look at the pictures and notice the
differences between hair and eye colour.
Play audio track 51 and ask the students to listen and
repeat.
Play track 51 again to practise pronunciation with the
class.

1 black hair and brown eyes; 2 blond hair and blue eyes;
3 brown hair and blue eyes; 4 red hair and green eyes

3. Guess who? Cut out and play.

L 4

L 4

L 4

Explain to the students that they will use the cards from
page 131 from the Cut-outs section.

Itisimportant that they place the cards with the pictures
of the characters facing down on the provided spaces on
pages 68 and 69. They will have to guess which characters
from the Webby's gang are behind the descriptions.

First, revise with the students the names of all of the
characters. Thenread each of the descriptions and ask
the children to repeat after you. Ask them to repeat one
more time.

Then ask a volunteer to come to the front of the class to
read one of the descriptions. He / She will then be able to
guess and say what the name of the characteris and turn
the card to confirm the answer.

Invite the students to work in pairs. Explain that one of
them will read the description and say Guess who? and
the classmate will say the character's name. Together
they will find out if they are right or not.

Monitor students' work and assist them if necessary.

A%  EXTRAVOCABULARY

braces grey hair
plait hair band
freckles pigtail
glasses ponytail
Page 70
Look & Listen
+ Ask the students to look at the pictures of the children

and pay attention to the length of the hair and the size of
the eyes.



+ Play audio track 52, pausing after each expression. Then,
point to each picture and ask the students to repeat the
correct expression.

+ To practise a few more times, point to the hair of some
children and ask the class to say long hair or short hair.

long hair; short hair; big eyes; small eyes ]

4. Read and stick.

# Lead the childreninto looking for the stickers on page 137.
Ask them to look at the images and pay attention to eye
and hair colour.

+ Tellthem to turn to page 70 and read the descriptions,
keeping in mind the images they have just seen on the
stickers.

+ Askthem to place the stickersin the correct places to

match each description.

Correct the activity with the whole class.

L 4

Page 71

5. Listen and number.
+ Askthe students to number the pictures of the children
according to the recording.

1 | have got black hair and green eyes. 2 | have got red hair
and brown eyes. 3 | have got blond hair and green eyes. 4 |
have got black hair and brown eyes. 5 | have got brown hair
and blue eyes. 6 | have got blond hair and brown eyes.

Explore the picture with the children, asking
what they can see. Ask them, in pairs, to
describe each of the kids who are queuing up,
waiting to enter the classroom.

Monitor students' work and assist them, if
necessary.

Now, ask them to work individually.

Explain to the students that they are going to
listen to the kids' description and will number
them accordingly. Play audio track 53.

Ask them to check their answers in pairs and
then play track 53 again pausing the recording
after each description and asking the children
to repeat the sentences.

Draw the students' attention to the picture and
ask what they can see. Point to each of the kids
and ask the students to work in groups, saying the
colour of their eyes.

Then point to each of the kids' hair and ask the
children what colour itis.

Explain to the students that they will now listen to
the kids' description and they must number them
according to what they hear in the recording.

Play audio track 53 once so students just listen
toit. Then play track 53 again and tell them to
number the images.

Correct the activity with the whole class, reading
the descriptions and asking students to repeat
them.

6. Role-play.

+ Explain to the students that they will work in pairs. They
must use the picture from activity 5 to talk about the
length of the hair and the size of the children's eyes.

+ Give an example by pointing to one of them and saying /
have got big eyes and long hair.

& Monitor the students' work and assist them if necessary.

Page 72

7. Read and match.

+ Explore the image with the students.

+ Tell them to match the words with the correct body part
of the girlin the picture.

# Ask the children to work in pairs and monitor the activity.

« Forcorrection, point to each part of your body and say
the corresponding word. Write it on the board, ask the
students to repeat it and then guide them to check in the
book if they have matched the correct parts.

+ Finally, repeat all the words, leading the students into
pointing to their own body parts while repeating the
words after you.

8. Listen, say and point.

+ Playaudio track 54 and ask the children to listen
and repeat the words. Then, play track 54 again and
encourage the students to repeat the words while
pointing to the parts of the body.

my head; my hair; my eye, my eyes; my nose;, my mouth;
my ear, my ears; my arm, my arms,; my hand, my hands; my
finger, my fingers; my shoulder, my shoulders; my leg, my
legs; my knee, my knees; my foot, my feet; my toe, my toes




Page 73

9. Let’s sing!

*

Play audio track 55 so that students become familiar with
the song Head and Shoulders.

Read each verse aloud, pointing to your body parts in the
order in which they are mentioned.

Play track 55 again and ask the children to point to their
own body parts whenever they are mentioned in the
song and encourage them to sing at the same time.
Finally, play the karaoke version of the song and have
students dance and sing along.

Head, shoulders,
Knees and toes,
Knees and toes.

Head, shoulders,
Knees and toes,
Knees and toes.
Eyesand ears,
Mouth and nose.

Head, shoulders,
Knees and toes,
Knees and toes.

10. Play Simon says.

L 4

L 4

Explain the game to the students, saying that you are
going to say Simon says and command them to touch /
point to a part of their body.

Say that every time you do not say Simon says before
the command, the student who touches / points to the
mentioned body part will get out of the game. Then,
they must pay as much attention to the Simon says...
instruction as to the part of the body that should be
touched / pointed to.

?/ EXTRA ACTIVITY

POINT TO YOUR...

Explain to the children that you are going to say, for example,
point to your nose, while pointing to your nose, and they
should follow your command. But you can point to a
different body party. Tell the students that they should pay
attention to what you say and also to the gesture you make.
They should point to the body part you say, even if you are
pointing to the wrong part.

The student who points to a wrong body part will be out
of the game. Play several rounds to make sure that all the
vocabulary items of the unit have been used.

Page 74

11. Read, look and complete.
¢ Askthe students to read the information in the box, look
at the pictures and complete the sentences.

Ask the students to work in pairs. Have them
look at the images and ask them to describe
them orally.

Then, ask them to complete the sentences
according to the pictures. Only then will they
check that all the words in the box have been

used in the sentences.
Check students' answers with the whole class,
asking volunteers to read the answers.

Draw the students' attention to the pictures
and ask them to find the differences between
them (the colour of the clowns' hair and eyes,
forexample).

Explain to the students that they are going

to complete the sentences according to the
colours that appear in the images.

Tell the children to work individually and read
the words in the box, match them to the
pictures and complete the sentences with the
correctinformation.

Ask them to check their answers with a
classmate and then correct with the whole
class.

12. Look, read and tick.

+ Explain to the children that the sentences represent one
of the two photos. Ask them to choose the picture that
best represents what is being described in the sentence.

# Checkanswers with the whole class, reading the
sentences and asking the students which image is
correct. Point to the images in the book for the whole
class to follow along.

Page 75
13. Play Guess who?

+ Draw the children's attention to the picture and ask what
they think itis (a game). Invite them to work in pairs.

+ Askastudent to choose a character, without telling his /
her classmate which one itis. The classmate will try
to guess which one was chosen. The student who has
made the choice will describe the child in the picture.
When the classmate finds out who the characteris, he /
she will say the name of the kid, for example, It's Noah. If
he / she gets it right, he / she scores a point.



+ Ifnecessary, introduce students to new vocabulary, such
as glasses, freckles, braces and tellthem they can say /
have got freckles, for example.

14. Colour and say.

+ Explore the images with the students and ask them to
colour the drawings. Ask them to use different colours for
the boy and for the girl, both in the eyes and in the hair.

+ When they finish colouring the body parts, ask them to
work in pairs and tell a classmate which features he / she
hasincluded in the drawing. Encourage the class to design
eyeglasses, braces and / or freckles to be able to practise
the vocabulary learnt.

?/ EXTRA ACTIVITY

COULORAND SAY

Activity 14 can also be carried out as follows. Students will
colour only one of the pictures of the children and tell a
classmate about the features.

The image left blank will serve for another practice. One
student will make a description and the classmate will
colour the second child in the picture according to that
description. When finished, he / she will show the classmate
the picture, who will verify that the task is correct. Then
it is time for the student who has given the instructions to
listen to the classmate's description and colour the second
picture.

WORKBOOK

Now that you have finished teaching this unit, it is advisable
to turn to the Workbook activities on pages 117-118. In the
Workbook section, students will revise all the vocabulary
and key structures learnt in the unit. You may assign these
exercises as homework.

Page 76 and 77
LIFE SKILLS: RESPECTING DIVERSITY

1. Find, cut and glue.

+ Bring printed materials with images of people, such as
magazines or newspapers, to class or ask the students
to bring some. If you want the activity to take less time,
itis possible to cut and bring images of people from
different origins and physical characteristics to class.

¢ Read the phrases with the students and review the
vocabulary presented, explaining what the word length
means. Invite them to look for, cut and paste parts of
the face that are similar to theirs and parts that are
different. For example, a student who has got big brown

eyes must find eyes that are similar to his and others
that are different, like blue, green or black small ones.
For this activity, it is interesting to take mirrors to the
classroom, so that students can observe themselves
when looking for and comparing their physical
characteristics with those of the images.

At the end of the activity, it is important to talk to

the students about its objective: to introduce them
to the concept of diversity from the different photo
samples and explain to them that we all have similar
characteristics to those of some people, as well as
unusual characteristics, but this variation is what
makes our species rich and diverse. Mention that it is
important to respect those who are different from us.

. Look, circle and compare.

Ask the students to look at the pictures and review with
them the meaning of long and short. Organise them

into pairs and ask them to use the vocabulary they have
learnt in this unit to describe the physical characteristics
of the women in the pictures.

Then, ask them to circle the answers in the sentence
which match the description of the two women. Ask
What are the similarities between them? (Both of

them have got short black hair and green eyes.); What's
different about them? (Both women are wearing
different clothes, one woman has got curly hair and the
other woman has got straight hair, etc.)

Explain to the students that just like in the pictures, there
are also similarities and differences among us. Even
though the two women have got similar hair and same
eye colour, they have got very different personalities,
styles and tastes. Therefore, it isimportant to tell the
students that each one of them s unique.

Finally, you may ask students to choose a family member
(mother, father, brother, sister, grandmother, uncle, etc)).
They must think about a physical characteristic they
have got in common with that relative and a personality
trait, style, or taste that itis different. After the children
have given their answers, explain to them that although
he / she and the selected person are from the same
family, itis normal to have differences and it is important
that we respect the individuality of each one.

. Look and describe.

Organise the children into pairs. ask them to pay
attention to the short story presented in the two
illustrations. Ask them to raise hypotheses about what
appears in the images (where the children are, who they
are, what they are doing, what objects are used and why).




+ Askafew pairs to share with the class what they have
imagined from the scenes. Itis important to emphasise
that there is not a correct answer, and that they must
justify their opinions.

¢ Then, pointto each scene and ask them to describe
what happens in them. Encourage them to describe the
kids using the vocabulary learnt in this unit. If necessary,
introduce new words. Divide the board into two parts.

On the left side, write the characteristics that were

used to describe each child. On the right side, write the
characteristics that were used to describe the collective
picture.

+ Read the characteristics with the students and show how
the two sides of the scene present the same features.
Explain that the collective picture was made based on
the characteristics of the childrenin the class. Ask Does
the picture look like any children featured in the painting?
(Personal answers.) Students are expected to realise that
despite the portrait to have characteristics of all children,
itis unique. Explain that similar to the collective portrait,
we have got similar characteristics to those of other
people, but we are unique.

¢ Toexplore the ability to work in groups with different
people, ask How are these children interacting? (They
are helping each other and working together without
any problems); Do you think it is important for children
to work together without arguing? Why? (Personal
answers.) Explain to the students that, just as we have

different physical characteristics, we have different
tastes, styles and personalities that can cause conflicts
when working in a group. Thatis why itis important

to respect individual differences and talk to reach an
agreement whenever there is disagreement.

. Make a portrait.

Before explaining the activity, revise the concepts
presented in previous exercises.

Organise the children into groups of three. Explain to
them that they will make a portrait of a person, like the
onein activity 3, and they must choose characteristics
of allthe members of the group to composeit (e.g, a
student's eye colour, hair length, etc).

Ask them to take into account characteristics of all
members of the group to compose the portrait.
Monitor the activity and make sure no students are
excluded or feel less important than the other members
of the group.

Ask them to present the final portrait to the class as if
they were the character in the image, saying | have got
(brown eyes) and (long hair). | have got (black hair).
Praise the portraits made by the students, reinforcing
the importance of diversity in the composition and how
being different makes us beautiful and unique. Ask them
to share theirimpressions of the final portrait and say
how they felt when they saw their features in a collective
portrait.
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Differe

1 Look and listen.

& 2 Listen and say.
(1) (2)

black hair and  plond hair and

brown eyes blue eyes
© 4
brown hair red hair and

and blue eyes green eyes

3 Guess who? Cut out
and play.
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’@ LOOk & Liste“ Students listen and repeat.
Adjectives for hair and eyes

{

e ® o @

long hair short hair big eyes small eyes

4 Read and stick.
(1) (2]

brown hair and blue eyes sticker black hair and green eyes sticker
e ——————————————————— e ———————————————————
red hair and brown eyes sticker blond hair and brown eyes sticker
P N —————————————————eeeee¥

seventy




%5 Listen and number.

6 Role-play.

D




8 Listen, say and point.

seventy-two




B9 Let'ssing!

10 Play Simon says.

Head, shoulder,
knees and toes,
knees and toes.

Head, shoulder,
knees and toes,
knees and toes.

Eyesandears,

mouth and nose.

Head, shoulder,
knees and toes,
knees and toes.

seventysthiee




11 Read, look and complete.

{ black hair  blueeyes browneyes green eyes (2x)
’II ) green hair  pink hair  purple hair
)

° B ° wf

| have got gl | have got putplelial;
§ and S CER . § and green eyes

\
\
ﬁ |
| have got black hair | have got pink hair
and QLD G . § and blue eyes

. .
............................................

12 Look, read and tick.
(1) a8

[ L)

| have got long legs. ] | have got short hair.




WORKBC

pages 117 and 118

seventy-five







3 LOOk and describe. Student’s own answer.

4 Make a portrait.

seventy-seven




Name:

Class:

1 Find nine parts of the body.

R p-
o

2 Read and tick.
(1) (2)

0D O D O

| have got short hair: | have got brown hair.

__ &




3 Cross the odd one out.

(L eyes - nose - ears

) green eyes - brown eyes - bigeyes”
&) head - toes - fingers

) ears - eyes - foot’

&) browntair— long hair - short hair

4 Look, read and number.

(1) (2)

A | have got blond hair and green eyes.
8 | have got black hair and brown eyes.
C | have got red hair and green eyes.

D | have got red hair and blue eyes.

E @ | have got brown hair and blue eyes.
F | have got black hair and green eyes.

one hundred and eighteen




LUNCHTIME
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Objectives: talk about food; ask and answer about food preferences; offer, accept and refuse food

Vocabulary: apples, chicken, chips, fish, fruit salad, juice, pasta, pudding, salad, water

Content Language: (Chicken)? Yes, please. / No, thanks. Here you are. | like (chicken)! What about you? | like

(fish). /I don't like (fish).

Digital Content: GIF with ludic approach to revise / like it. / | don't like it.

Workbook: pages 119 and 120

WARM-UP

¢ Ask the students whether they like all types of food,
and if they do not, ask them to say why. Ask the
children if they have ever noticed that food can
have different textures and tastes depending on the
method of preparation. Raw fish, for example, tastes
very differently from baked or fried fish.

+ Explore with the children which food is their favourite
and ask what the importance of having a healthy meal is.
Then, ask the class to provide examples of healthy food.

Pages 78 and 79

1. Look and listen.

+ Explore the opening image with the students, asking
where the characters are and what they are doing
(they are in the kitchen, having a meal). Ask if a typical
meal for them would look like this and if they usually
sit at the table with parents or family members to
have meals together.

& Play audio track 56 and ask the class to repeat the
dialogue.

Oliver: Chicken?

Emily: Yes, please. | like chicken.

2. Listen and say.

+ Play audio track 57 and ask students to repeat the
names of the food items presented.

¢ Then, point to one of the food items in your book. Say

the name of the food item and ask the class to repeat.

apples; chicken; chips; fish; fruit salad; juice; pasta, pudding;
salad; water

3. Listen and circle.

+ Explain to the children that they will listen to three
dialogues and circle the food mentioned in activity 2.

+ Play audio track 58 once so students can listen to the
dialogues. Play it again and then ask them to circle the
mentioned food items as they listen to the recording.

1A: Pasta?B: Yes, please. A: Here you are. 2 A: Juice?B: No,
thanks.3 A: Fruit salad? B: Yes, please. A: Here you are.

ABc EXTRAVOCABULARY

cafeteria kitchen
cooker knife
cup plate
dish sink
fork spoon
glass tablecloth
Page 80
Look & Listen

+ Explainthe use of these short answers in the affirmative
forms (to accept some food or drink) and negative (to
refuse food or drink). Contextualise with the opening
example: Chicken?/ Yes, please.

+ Aska volunteer to come to the front of the classroom.
Role-play by asking Fish? and encourage the student to
answer Yes, please. or No, thanks.

Yes, please. No, thanks. ]




4. Listen and number.
¢ Tell students to listen to audio track 60 and number the
scenes according to the correct order of the dialogues.

1A: Chips? B: Yes, please. 2 A: Chicken? B: No, thanks.
3 A: Pudding? B: No, thanks. 4 A: Fish? B: Yes, please.

~ Drawthe students' attention to the scenes

and ask Where are the children? (They are in
acafeteria.); What are they doing? (They are
ordering some food to the waiter.)

Ask the children to work in pairs and predict
the conversation between the waiter and each
customer. They should look at the images and
produce a dialogue like the one on the opening
pages of the unit.

Monitor the children's work and, when they finish

the conversations, explain to them that, now, they
will listen to the dialogues and number the images

according to what it is mentioned.

Play audio track 60 and pause after each dialogue

so that students can write down their answers.
Correct the activity with the whole class.

Lead the students into looking at each scene
and ask Where are the children? (They arein
acafeteria.); What are they doing? (They are
ordering some food.)

Explain to them that the waiter is asking what
each child wants to eat. Call their attention to
the characters' heads movement. Some are
moving their head up and down (nodding)

in order to say Yes and other children are
moving their heads to one side and to the other
(shaking their heads) in order to say No.

Tell the students that after listening to the
dialogues between the waiter and each child,
they must write down the correct number in
each scene.

Play audio track 60, pausing after each dialogue
so that they can write the answers. Correct the
activity with the whole class.

Page 81

5. Read, look and answer.

+ Explore the thumbs up and thumbs down icons with the

children, asking what they mean (thumbs up means yes
and thumbs down means no).

Explain to the students that they will look at the icon in
each question and answer by saying Yes, please. or No,
thanks.

Write the two answer options on the board so that the
students can use them as examples. Monitor their work
and correct the activity with the whole class, asking some
volunteers to read their answers.

. Look and talk.

Explore the images with the students. In picture 2, explain
to them that pudding is a word used to name a creamy
dessert.

Invite the children to work in pairs.

Explain to the students that they are going to look at the
pictures and practise a dialogue. Each image has got a
green or red dotted frame. Student A will choose one of
the images and ask, for example: Juice? Student B will
checkif the image has got a green frame and answer Yes,
please. In this case, student A should say Here you are. If
the frame is red, student B must answer No, thanks.

Give an example of the dialogue to make sure that all the
children understand the task.

?/ EXTRAACTIVITY

AT THE RESTAURANT

Organise the students into pairs. Hand over a sheet of
paper to each pair and ask them to write MENU at the top.
Then ask them to draw some of the food items seen at the
opening of the unit. They will use this menu for a speaking
practice activity.

Explainto the childrenthat one of them will be the cafeteria
waiter and the other one will be the customer. Afterwards,
they will swap roles.

Remind them how they should reply if they want something
or if they do not want something, and give an example.
Request a volunteer to go to the front of the classroom
and ask him / her to sit on his / her chair. Give him / her the
menu by saying Good morning / afternoon / evening.
Then ask Chicken? and wait for the student's answer.
Then, also ask if he / she would like something to drink, for
example by asking Juice? and wait for the answer.

Teach the students the phrase be right back (which is
used to indicate that the speaker will return in a moment)
and ask them to repeat it.

Tell the children that they can end the conversation with
the customer with this expression.

Page 82

7. Let's sing!
+ Tellthe students they will listen to a song called Yumn, Yum.

Explain the meaning of yum (an exlamation used to show



that you think something tastes very nice). Play audio track
610once for the students to get familiar with the song.

¢ Then, read the verses aloud and ask the children to repeat.

+ Agree with the students to make some gestures when
singing certain parts of the song.

+ Play audio track 61as many times as necessary, until you
realise that all students can sing the song.

# Askthe studentstositinacircle and hand a ball to one
child. Explain to them that while the music is playing, no one
can keep holding the ball, which must be always passed
to the classmate on the right. When the music stops, the
student who has got the ball must complete the verse.

¢ Thenthe music starts playing again and the ball should
continue to circulate until the music stops again.

Eat welland be strong.
Come on, sing along.
Chicken and salad,

Yummy pasta too.

It’s good for you!

Eat well and be strong.
Come on, sing along.
Pudding and apples,
Yum, juice too.

It’s good for you!

Eat well and be strong.
Come on, sing along.

8. Find and say.

+ Tellthe students to look for the food items mentioned in
the songin the illustration. They must point to each food
item and say its name.

Tell the students to work in pairs.

Tell them they will sing the song together and
then one of the students will cover the lyrics
with his / her hand. The other one will have to
find in the image one of the mentioned food
items.

When he / she finds it, he / she will ask his
classmate, for example, Chicken?, and the
classmate should answer, according to his /
her preference, Yes, please or No, thanks.

I Draw the students' attention to the picture with
food items and instruct them to work in pairs.
Explain that one of them will name a food item
and the other classmate will have to point to
that food item in the picture. Then, the

classmate will ask, for example, Chicken?, and
the classmate should answer, according to his /
her preference, Yes, please or No, thanks.

Pagina 83

Look & Listen

+ Explainto the children the affirmative form (/ like) and the
negative form (/ don't like) of the verb like. Give examples
inreal life of its use in both ways.

+ Introduce the expression What about you? and explain
thatit means the same as And you?

+ Play audio track 62 and have the students practise the
grammar structure.

+ Draw the students’ attention to the QR code on the page.
They can do this activity at home, with their families, as
they will need their parents or tutors’ mobile devices.
Remind the children that when they see this icon, they
can scan the code with a mobile phone or tablet and look
for extrainformation. In this case, the children will find
a GIF with ludic approach torevise / like it. / | don't like it.
The purpose of this activity is to reinforce the vocabulary
in the unit and expand the students’ world.

I like pasta. What about you? | don't like chicken. What
about you?

9. Read and match.

+ Askthe students to look at the pictures and read the
sentences.

# Then, they should match the phrases with the images
that represent them. Draw their attention to the signs in
the pictures that indicate whether sentences should be
in the affirmative (v") or negative (x) form.

?/ EXTRA ACTIVITY

WHAT ABOUT YOU?

Ask the children to work in pairs. They will use the images
from activity 9 to practise the expression What about you?
Give an example by addressing a student and saying / like
apples. What about you? Encourage the student to reply /
like apples or | don't like apples.

Page 84

10. Listen and number.

+ Ask the students to number the pictures according to
the recording. Play audio track 63 once and ask them to
just listen.




¢ Then, play track 63 one more time and make a pause
after each dialogue so the children can number the
images.

+ Correct the activity with the whole class.

1A: Pudding?B: Yes, please. | like pudding. A: Here you are.
B: Thank you. 2 A: Fruit salad? B: No, thanks. | don't like fruit
salad.3A:llikesalad. Whataboutyou?B: Yum, yes.|likesalad.
4 A: | don't like fish. What about you? B: Fish? [ like fish.

forward one space and the student who lands on the
Yuck! square, goes back one square.

¢ Thestudent who reaches the Finish square first wins the

game.

WORKBOOK

Now that you have finished teaching this unit, it is advisable
to turn to the Workbook activities on pages 119-120. In the
Workbook section, students will revise all the vocabulary
and key structures learnt in the unit. You may assign these

11. Cut out and role-play.

L 4

*

Organise the children into pairs and give them a sheet of
paper. Ask them to draw a tablecloth with a plate on the
sheet.

Explain to them that they will prepare a meal with the
food and drinks they prefer using the cut-outs on page
129. Then, they will offer the dish to their classmate,
asking, for example, Pasta? and the classmate will answer
Yes, please. | like pasta or No, thanks. | don't like pasta.
Monitor the children's work and assist them as needed.

Page 85

12.Play a game.

L 4

L 4

Divide the class into pairs.

Explain to the children that everyone will play a game and
that each pair must have two erasers or two sharpeners
(one for each student, playing the role of board game
markers) and a coin.

Ask students to place their chosen markers on the
START square and have a raffle to decide which student
should start the game.

Each student takes turns tossing a coin. Teach the
expression heads or tails. If a student gets heads, he /
she moves forward two squares on the board; if a
student gets tails, he / she moves forward only one
square.

When the student arrives at a square with the image of a
food item, he / she should offer it to his / her classmate,
asking, for example, Chicken? The classmate must
answer Yes, please or No, thanks. The classmate's
answer does not influence anything, but if the student
who arrives at the square with the food item misses its
name, he / she must go back one square. If necessary,
revise the words that appear on the board and that the
students learntin Kids' Web 1 (cake and biscuits).

Point to the Yummy! and Yuck! squares, explaining that
the student that lands on the Yummy! square moves

exercises as homework.

Pages 86 and 87
REVIEW7 &8

1. Look and complete.
+ Tell the students to look at the pictures and complete
the descriptions with the words in the box.

Tell the students to work in pairs. They
should cover the words in the box and look at
the images to try to complete the sentences
correctly.

They should write their answers in the book
and then, when they finish completing the
sentences, they should check whether the
words they used appear in the box.

Monitor children's work and help them if
required. Check students' answers with the
whole class.

Explore the images with the students, asking
them to pay attention to the kids' different
physical features. Then draw their attention to
the words in the box. Read each one and ask
them to repeat.

Ask them to look carefully at each image and
read the sentence to identify the information
thatis missing. Tell them to search the word that
best completes the description of each child
portrayed in the images.

Allow the students to check their answers in
pairs. Then, correct the activity with the whole
class.

2. Listen and circle.

¢ Explainto the students that they will listen to some
descriptions and must circle the information that
correctly completes each sentence.



+ Playaudio track 64 once just for students to get familiar
with the descriptions. Then play it again and pause after
each sentence for them to circle the correct words.

1/ have got long brown hair and green eyes. 2 | have got
short hair and black eyes. 3 | have got red hair and big blue
eyes. 4 | have got long hair and small brown eyes.

3. Draw and ask two classmates.

# Askthe children to draw, on the first line, a happy or sad
face, according to their preference for each food shown
in the images.

Explain to them that they are going to interview two
classmates to find out whether they like these food
items.

Remind the students of the phrase What about you?
and explain that, in the interview, they should say, for
example, | like pudding. What about you?and draw a
happy or sad face, depending on the classmate's reply.

. Read, look and tick.

Ask the class to read the sentences and look at the
pictures.

Tell the children to tick the image that represents the
food items mentioned in each sentence.

Ask them to check their answers with a partner before
correcting with the whole class.
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1 Look and listen.

Chicken?




B2 Listen and say.

apples chicken  chips fish fruit

o

Juice pasta pudding salad  water

©3 Listen and circle.

Yes, please.
I like chicken.




Look & isten

Yes, please. No, thanks.

4 Listen and number.

A0 et




5 Read, look and answer.

L Water? 0

Yes, please.

Yes, please.

3 Salad? 0
&) Chips? @

No, thanks.

&) Chicken? @

No, thanks.

Yes, please.

&) Apples? 0

6 Look and talk.




' 7 Let’s sing!

YU
YU

Eat well and be strong.
Come on, sing along.

Chicken and salad,

yummy pasta too.
It's good for you!

Eat well and be strong.
Come on, sing along.

Pudding and apples,
yum, juice too.
It's good for you!

Eat well and be strong.
Come on, sing along. /

8 Find and say.




Look & | jsten

I like pasta.
What about you?

I don't like
chicken. What
about you?

9 Read and match.

@ | like apples.

(<>

& | don't like chips.

(<J@

€ | like pasta.

00

@3 | don't like chicken.

9 | like water.

F)
O | don't like juice. %

O



11 Cut out and role-play.

eighty-four

o S



12 Play a game. \

pages 119 and 120 \\




1 Lookand complete.

( blond blue(2x) brown green long red short ]

(1) (2)
lhavegot  °@  hair |havegot %  hair
and " eyes. and 7" eves,

(3) (4
lhavegot ™" hair lhavegot ™  hair
and """ eyes. and " eyes.

2 Listen and circle.

@ ! have got long(brown)/ black hair and blue /(green)eyes.
& I have got long /(short)hair and(black)/ brown eyes.
&) I'have got(red)/ blond hair and big(blue)/ black eves.
() I'have got(long)/ short hair and small blue /(brown)eyes.




3 Draw and ask two classmates. students onnanswer.

.

Classmate
1

Classmate
2

GD B




Name:

Workbook (8 )

Class:

1 Read and number.

) !like pasta.

3 I don’t like pudding.

----------------------------

2 Lookand complete.

&) | like fruit salad.
) I don't like chicken.

apples Q

don't like

@

chips.

L



3 DraW and Write_ Student’s own answer.

----------------------------------------------------------------------------------------------

4 Read and tick.

: Chicken?
: Yes, please.
: Fish?

w > w>

: No, thanks.

v

All

: Juice?

: No, thanks.
Water, please.

A: Here you are.

w >

All

»

one hundred and twenty

el
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Pages 88 and 89

Game 1- Roller Coaster

+ We suggest that Game 1 be played at the end of the
schoolyear, as it includes the content worked on in all
unitsin the book.

+ Organise the class into groups of up to four students and
have a raffle to determine the order of players. Provide
some dice and some coins for the game. The students
can also use their own school objects (a pencil sharpener
oraneraser) as markers.

¢ Eachplayer chooses a marker to represent him / her and
everyone places the markers on the Start square. The
first player rolls the dice and moves the marker on the
board as many squares as the number indicated on the
dice.

+ Explainto the students that in squares where thereis an
image, the player must say the item's name or complete
asentence. In the squares where there is a question,
he / she must answer it. If there is a command, he / she
must perform it. If the player fails to answer a question,
complete the sentence, say the item's name or perform
the command, he / she goes back a square. Teach the
meaning of go back 2 squares, go forward 2 squares and
play again. The player who reaches the Finish square
first wins.

a ANSWERKEY

Square 1: My nameis...

Square 2: Good afternoon!

Square 3: The player moves forward two squares.
Square 4: This is my sister.

Square 5: /t's rainy today.

Square 6: Seven coloured pens.

Square 7: The player plays again.

Square 8: The player touches his / her head.
Square 9: I'm fine, thanks.

Square 10: Five (crayons).

Square 11: The player plays again.

Square 12: This is my mother | mum.

Square 13: The player touches his / her ears.
Square 14: /t's cloudly.

Square 15: The player goes back two squares.
Square 16:/ love pudding.

Square 17: The player touches his / her nose.

Square 18: Green ruler.

Square 19:/ have got green eyes.

Pages 90 and 91

Game 2 - Snakes and Ladders

+ Wesuggest that Game 2 be played with the class at the
end of the school year, as it reviews all the content worked
inthe book.

+ Tellthe students that they are going to play Snakes and
Ladders and explain the meaning of the words snake
and ladder. Organise the class into groups of up to four
students and have a raffle to determine the order of
players. Provide some dice and some coins for the game.
The students can also use their own school objects (a
pencil sharpener or an eraser) as markers.

¢ Each player chooses a marker to represent him / herand
everyone places the markers on the Start square. The first
player rolls the dice and moves the marker on the board as
many squares as the number indicated on the dice.

¢ Explainto the class that in the squares there can be an
object to be named, a question to be answered, or a
sentence to be completed.

+ Ifthe player fails to do what he / sheis asked, he / she goes
back one square. Each time the player reaches a square
that has got the snake's head, he / she must go back up to
its tail. If the player reaches the foot of a ladder, he / she
must move his / her marker until reaching the top of it. If
he / she finds a happy face, he / she moves forward one
square. If he / she finds a sad face, he / she goes back one
square.

+ The player who reaches the Finish square first wins.

n ANSWERKEY

Square 1: Good morning!
Square 2: Good evening! or Good night!

Square 3: The player stays in this square and waits his / her
turn to play.

Square 4: Ten apples.

Square 5: Six crayons.

Square 6: The player moves forward one square.
Square 7: /t's a desk.

Square 8: There is a ladder in this square, so the player
moves forward to square 17.

Square 9: The ruler is on the table.

Square 10: There is a ladder in this square, so the player
moves forward to square 18.



Square 11: The schoolbag is under the chair.

Square 12: There is a snake in this square, so the player
goes back to square 3.

Square 13: /t's hot.

Square 14: The player stays in this square and waits his /
her turn to play.

Square 15: The player moves forward one square.
Square 16: Four.

Square 17: The player stays in this square and waits his /
her turn to play.

Square 18: The player must say his / her favourite number
from1to 20 in English.

Square 19: The player moves back one square.
Square 20: Six.

Square 21: There is a snake in this square, so the player
goes back to square 14.

Square 22: /t's cold.

Square 23: The player moves back one square.

CERTIFICATE

+ Attheend of the school year, the students will be
acknowledged for their satisfactory performancein class
by receiving a certificate of completion of Kids' Web 2
Second Edition.

# Each student must decorate their certificate (which will
be available online for you - the teacher - to print and hand
out) and give it back to you. Fillin the student's name and
sign each certificate. If you think it is convenient, invite
parents or guardians for the certificates' presentation of
each student. Take this opportunity to congratulate the
children and motivate them to continue studying English.




Pages 4 and5

OPENING GAME

+ Invite the children to look at the alphabet and the
different pictures under each letter.

¢ Readthe alphabet, first asking the children to repeat
after each letter you say. Then, all together say the
letters one after the other.

¢ Explain to them that they will use the code made up
of letters and pictures to find out the word under
each character. Tell them that each picture belongs
to a letter, so they have to complete the characters'
names.

¢ Walk around the classroom to check the students
understand the activity. Finally, check students'
answers with the entire class.

Pages 6 and 7

WARM-UP

+ Tellthe students that they are going to read and listen
to a comic strip which is divided into four chapters,
cast by the characters from the gang.

# Ifthere are students in the classroom who have
already studied with Kids' Web Second Edition, elicit
the names of the characters in order to present them
to the classmates who still do not know them.

¢ Explainthat Jess s a girl who loves fashion; Mike is a
boy who cares for the environment; Sue is a girl who is
always well informed about good nutrition and health;
Rick is a boy who loves computers and technology;
and Tom is keen on sports.

+ Ask the children to open their Comic Book to pages 6
and 7, look carefully at the scenes of the first chapter
and identify the characters. Explain that the story
begins on the first day of school after the holidays.

CHAPTER1

+ We suggest that this chapter be worked on after the
end of Unit 2, as it contains the key vocabulary studied
inUnitsTand 2.

¢ Encourage the children to describe what is happening
in scene 1. Ask Where are Jess and Sue? (In the
classroom.), Is it a beautiful day? (Yes, it (s.)

+ Explore the other scenes on the page and ask Who

else s in the classroom? (Mike, Rick and Tom), What's
the teacher's name? (Ms. Parker);, What's the new
student's name? (Jimmy).

+ Play audio track 67 and ask the class to follow along

with the story.

+ Pause after the first lines and ask what is happening

inthe scene. In scenes 1and 2, the characters meet
again in the classroom when they come back from
holidays. In scene 3, they meet the new teacher, Ms.
Parker. In scene 4, they meet the new student, Jimmy.
In scenes 5 and 6, Jess introduces Jimmy and wants
to know more about him and his family. They find out
that Jimmy has got a sister named Lily, who is also
the name of Jess's kitten. Jimmy reveals that he has
got two pets: a hamster (Toby) and a cat (Spike). In
scene 7, the teacher asks them to work in two teams.
In scene 8, the other characters are introduced

to Jimmy. In scene 9, Ms. Parker says she has got a
surprise for the class: a game.

Play track 67 again, pausing after each scene to clarify
possible doubts. Make sure everyone knows the
meaning of meet and new student, words presented
inscene 3.

Ask the students to summarise, in their own words,
the chapter. (Possible answers: It is the first day of
school for the characters and everyone is in the
classroom. The teacher, Ms. Parker, enters and
announces the arrival of a new student named Jimmy,
who is in a wheelchair. Jess introduces herself to
Jimmy, who tells her about his family. The teacher
then says that she has got a surprise for them: a
game).

Take the opportunity to talk to the class about the
importance to respect the characteristics and
limitations of each one. Stimulate the students to
talk about the special needs of a wheelchair user: the
use of access ramps, the likely need of help to move
around and to carry out some daily activities such as
dressing, bathing, etc.

Sue: What a beautiful day!

Jess: Yes, it's hot and sunny.

Mike, Rick and Tom: Hello, girls!

Sue and Jess: Hij, boys!

Ms. Parker: Good morning, class!I'm Ms. Parker.

Class: Good morning, Ms. Parker!

Ms. Parker: Meet our new student. Class, this is Jimmy.
Class: Hello, Jimmy!




Jimmy: Hello!

Jess: I'm Jess. Tell us about you and your family.

Jimmy: This is my brother, my mum, my dad and my sister
Lily.

Jess: Wow! Lily is the name of my cat.

Jimmy: | have got two pets. Toby is my hamster and Spike
ismy cat.

Sue: Hi, I'm Sue.

Ms. Parker: Class, two teams, please.

Sue: This is Mike, Tom and Rick.

Mike, Tom and Rick: Hi!

Ms. Parker: Class, | have got a surprise for you... It's a game!
Class: Cool!

Pages8and 9

1. Look, read and match.

*

Read the rubric out loud. Ask the children if they
understand the instructions and, if necessary, assist
them.

Read the first sentence. Ask Where's Jimmy's picture?
Make sure everyone understands that they must write
number 1in the square next to the image of the boy in
the wheelchair.

Repeat the procedure for the other sentences and ask
them to number the pictures.

Encourage a debate with the class and the exchange
of experiences on the topic of diversity, including

the importance of treating everyone with respect

and consideration. Clarify that, although he uses a
wheelchair, Jimmy certainly can participate in various
activities with the class.

2.Unscramble and match.

L 4

Read the statement and ask What do we have to do?
(Unscramble the letters and match to the correct
picture.)

Ask the students to spell the letters one by one

and tell them to guess the correct order to make a
meaningful word.

After the children discover the word, they must match
the word to the correct picture on the right.

Organise the children into pairs and ask them to
compare their answers.

3.Look and stick.

*

Read the rubric and ask What do we have to do? (Look
at the illustrations and paste the stickers.)

Ask the students to look at the frames or scenes

in which Jess and Jimmy appear. Lead them into
opening the Student's Book to page 139, where they

can find the stickers corresponding to Chapter 1 of
Kids' Web 2 Comic Book.

+ Askthe class to place the stickers in the correct
boxes. Check that everyone has pasted the stickers
correctly by asking to point in the book to the stickers
that match what you mention. Say Scene 1, Lily, the
cat; Scene 2, Toby, the hamster, and Spike, the cat.

4. Look and complete.

+ Ask the students to look at the pictures. Tell them
to think what family members appear in them. The
children must complete the sentence with the correct
family member.

¢ Encourage the children to work in pairs and talk about
their family.

Pages 10 and 11

CHAPTER2

+ We suggest that this chapter be worked on after the
end of Unit 5, as it has the key vocabulary studied in
Units 3,4 and 5.

¢ Ask the class to discuss what happened in the
previous chapter of the story. Tell them to open the
Comic Book to pages 6 and 7 so that they remember
the scenes of the first chapter.

# Invite them to comment on how the last scene ended
(the teacher suggested a game and everyone was
excited because they love playing games).

¢ Tellthe students that they are going to read and
listen to the second chapter of the story. Ask them
to open the Comic Book to pages 10 and 11 and look
at the scenes. Ask Where are the characters? (In the
classroom.); What are they doing? (Playing a game
about school objects and colours.)

+ Play audio track 68, pausing after each scene to ask
the class what is happening.

® Ask How many groups or teams are playing? (Two),
Who is in each group? (Team 1: Sue, Jimmy and Mike.
Team 2: Jess, Tom and Rick); What is the score at the
end of the game? (3x2 for team 1).

+ Play track 68 one more time for the children to follow
along the story without interruptions.

# After reading and discussing Chapter 2 with the whole
class, divide the class into two teams or groups and
invite the students to play the same game as in the
Comic Book. Have each team ask two questions: one
about the number and another one about the colour
of the objects. The team members must walk around
the room and find the objects with the requested
characteristics. If there is a tie, both groups must find
the objects at the same time.




Class: We love games!
Ms. Parker: Let's play “Where's the school object?”.

Sue: It's a coolgame, Jimmy!

Ms. Parker: Team one! Two questions, please!
Jimmy: How many?

Ms. Parker: Two.

Mike: What colour?

Ms. Parker: Yellow. Go!

Class: Ten, nine, eight, seven, six...

Jimmy: Two yellow pencil cases in the box.
Ms. Parker: One point to team one! Great job! Team two!
Two questions, please!

Jess: How many?

Ms. Parker: Two.

Tom: What colour?

Ms. Parker: Blue.

Tom: Two blue pencils on the book.

Ms. Parker: One point to group two! Excellent!
Man: Lateron...

Ms. Parker: OK, both teams. Questions, please!
Jess: How many?

Ms. Parker: One.

Jimmy: What colour?

Ms. Parker: Orange. Go!

Jimmy: One orange eraser under the desk.

Ms. Parker: Great! Another point to team one! You're the
winners!

Jess: Jimmy, you're awesome!
Ms. Parker: Now, class... | have got another surprise...

Pages 12 and 13

1. Look, read and circle Yes or No.

¢ Leadthe childreninto looking at the pictures carefully
and ask them to say what can they see.

¢ Thenreadthe first sentence aloud and ask them to

decide if itis correct or not, and circle Yes or No.

Now, tell the students to work on the other sentences.

Check the answers with the whole the class.

.Find and circle.

Read the rubric with the students. Ask them to explain
what they should do (look at the scene and circle the
school objects mentioned in the sentences).

+ Explore the scene with them and ask Which school
objects are there in the classroom? (Book, pencils, pencil
sharpener, ruler and schoolbag))

¢ Readthefirst sentence and ask them to circle the

mentioned object according to the given location.

* N ¢ o

Repeat the procedure for the other items. Check that
everyone has circled the objects correctly.

3.Read and stick.

L 4

Read the rubric and ask What do we have to do? (Read the
sentences and place the stickers in the correct places))
Lead the students into opening their Student's Book

on page 139, where they can find the stickers that
correspond to chapter 2 of Kids' Web 2 Comic Book.

Ask them to look at the sticker images and name them
(scissors, ruler, eraser).

Read the first sentence and ask which sticker they should
stick and where (the scissors under the bed). Ask them
toread the other phrases and place the stickers in the
correct places.

4 Listen, draw and colour.

L 4

1 two green pencil sharpeners; 2 one orange schoolbag;
3 three blue books; 4 four yellow rulers

Read the statement aloud and ask students if they
understand what they should do (listen to an audio and
then draw pictures and colour).

Play audio track 69, pausing after the description of the
firstitem. Ask the class What are you going to draw?
Check that everyone understands that they should draw
two green pencil sharpeners in the first frame.

Continue playing track 69, pausing after each itemis
mentioned. Wait a few minutes until all the students have
completed the drawings.

Play track 69 one more time for the children to check
their answers. Encourage them to show each other their
drawings.

Pages 14 and 15

CHAPTER3

L 4

We suggest that this chapter be worked on after the
end of Unit 7, as it contains the key vocabulary studied
inUnits 6 and 7.

With the Comic Book closed, tell the students that
they will read and listen to the third chapter of the
story.

Ask them if they have ever visited a zoo or any other
ecological park. Ask What can you see in a zoo / eco
park? (Possible answers: giraffes, elephants, monkeys,
lions, alligators.) Explain the meaning of safari.

Ask them to open their Comic Book to pages 14 and
15, look at the scenes and identify the characters who
appear in this chapter: Sue, Jess, Mike, Rick, Jimmy,
Tom and Ms. Parker.



¢ Remember what the first surprise was presented by
the teacher in previous chapters: a game.

¢ Pointto the first scene in the comic strip and ask
Where are the kids? (They're in the classroom.);
What's the surprise? (A visit to Animal Planet.)

+ Play audio track 70 and ask students to follow along
in the comic book. Then invite them to retell the
story (Possible answers: Everyone is in Animal Planet
taking a safari-type tour. After looking at the animals,
they see the photos of the tour. In the end, they are
hungry.)

* Play track 70 again and ask Which animals did the
gang found during the tour? (Hippos and alligators.);
Which animal is shown on the tablet? (It's a bat.)

+ Atthe end of the activity, ask How does the story end?
(They are hungry, so Ms. Parker suggests having
lunch,) If necessary, play track 70 one last time so that
the students check their answers.

¢ Asksome volunteers to role-play the chapter
by reading, each of them, the lines of one of the
characters.

) (AubloscRIpT

Ms. Parker: Today's surpriseis a trip to “Animal Planet”!
Jimmy: What's "Animal Planet"?

Rick: /t'sa new zoo! It's so cool!

Class: “They jump and fly, they swim and run. They are
really fun!”

Ms. Parker: We're here, kids!

Man: Lateron...

Ms. Parker: Let's go on a safari, class!

Mike: Look at the hippos! They can swim!

Jess and Sue: Wow! Alligators!

Man: Some time later...

Jimmy: What now?

Ms. Parker: Let's see some pictures from our trip.
Class: Great idea!

Ms. Parker: Look at this bat! Some bats eat fruits and some
eatinsects.

Man: Some minutes later...

Mike: I'm hungry.

Class: Me too! Ms. Parker, we're hungry!
Ms. Parker: OK let's have lunch.

Pages 16 and 17
1.Read and stick.

¢ Readthe rubric and ask the children to explain what
they should do (read the four sentences and paste
the stickers).

*

Tell the students to open the Student's Book to page
139, where they can find the stickers that correspond
to chapter 3 of Kids' Web 2 Comic Book.

Read the first sentence (It's a giraffe.) and wait until
the whole class paste the sticker with the picture of
the giraffe in the correct place. Repeat the procedure
for the other sentences.

Check that everyone has pasted the stickers correctly
by asking to point to them and say the name of the
illustrated animals in English, for example, It's a lion.

2. Look and complete.

*

Ask the students to look at the pictures of animals and
say their names (alligator, lion, bat).

Read the first sentence and ask the children think
which action or movement the alligator usually
performs.

Repeat the procedure with the rest of the items and
ask the children to complete the sentences with the
correct word.

Check students' answers with the whole class, asking
for volunteers to give their answer.

3.Do the wordsearch.

L 4

Invite the children to say as many body parts as they
can remember. Then, tell them to look at the pictures
and match them to the correct word.

In pairs, the students must find the words in the
wordsearch.

Walk around the classroom to check that the children
understand the activity and find the correct words.

4. Count and write.

*

Ask the children to look at each box of animals.
Explain that they must count the animals and write
the number and the animal.

Count the elephants together with the class, and
make sure the children write sixteen to complete the
first phrase.

Repeat the procedure with the rest of the phrases,
reminding the students to write both the number and
the name of the animal.

Pages 18 and 19

CHAPTER 4

L 4

We suggest that this chapter be worked on after
the end of Unit 8, as it contains the key vocabulary
studied in that unit.

Ask the class Who remembers how the last chapter
ended? (The gang was hungry.); What do you think
happened? (They had lunch.)

Tell the students they are going to read and listen to
the last chapter of the story and ask them to open




their Comic Book to pages 18 and 19. Encourage the
children to look at the scenes and identify what the
characters are doing in each one. Ask Where are the
characters in most of the scenes? (They're at the Animal
Planet restaurant.); What are they doing? (They are
having lunch.)

Play audio track 71, pausing after each scene and asking
students whatis going on. Ask What did Sue eat? (Pasta,
chicken and French fries.); Jimmy? (Chicken.); And Rick?
(Pasta.); What did everyone drink? (Orange juice.); Is
Jimmy happy at the new school? (Yes.); Who helped
Jimmy get on the bus? (Mr Jones.); Who is Mr Jones? (It's
the school bus driver,); Inthe end, what pictures do Jimmy
show his family? (The photos of new school friends.)

Play track 71 one more time for the class to follow along
the story without pauses. This time, take the opportunity
to ask them toidentify the "magic words": please,

thanks, thank you and you're welcome in the dialogues.
Emphasise the importance of using them whenever
possible.

Finally, ask volunteers to role-play the chapter by reading,
each of them, the lines of one of the characters.

71 (AubioscaipT

Cook: Pasta?

Sue: Yes, please.

Cook: Here you are.

Sue: Thanks... Chicken and French fries, please.
Jimmy: Chicken, please.

Rick: Pasta, please.

Ms. Parker: Orange juice?

Class: Yes, please.

Ms. Parker: Do you like your new school?

Jimmy: Yes, /love it.

Ms. Parker: Guys, it's time to go.

Jimmy: Thank you, Mr. Jones.

Mr. Jones: You're welcome, Jimmy. Let's go, gang!
Man: Lateron...

Jimmy: Mum, this is my friend Jess.

Mum: Who are they?

Jimmy: They are my friends Mike, Rick, Tom and Sue.
Man: Now Jimmy is in the gang. The Kids' Web Gang.

Pages 20 and 21

1. Do the crossword puzzle.

+ Explore the images with the students. Ask them to say
what they can see. You can also encourage them to
say if they like each of the food and drink items.

*

Then, tell them to write the correct word in the
crossword puzzle, using one box for each letter.

Go around the classroom, monitoring and helping
students when necessary. Check the answers with the
class.

2.Read, look and choose.

*

Lead the children into describing what they can see
in each box. Tell them that they must choose the box
with the items that matches the dialogue.

Ask two volunteers to read the dialogue. Then, ask
What is the correct box? and wait for all the children
to answer (A).

3.Listen and stick.

*

Invite the students to open the Student's Book

to page 139, where they can find the stickers that
correspond to chapter 4 of Kids' Web 2 Comic Book.
Play audio track 72, pausing after the first phrase and
ask Which sticker should you place on picture 1? (Pasta).
Wait until the children place the correct sticker.
Repeat the procedure, playing track 72 and pausing
after each phrase.

At the end, play track 72 again without interruptions.
Then, check students' answers with the whole class,
asking the children to show where they have pasted
each sticker.

%) (AubloscRipT )

1/love pasta. 2 | like chicken. 3 | like fish. 4 | love chocolate
cake and milk.

4. Read and draw.

L 4

Review with the class the vocabulary related to food
and drink (chicken, chocolate cake, fish, chips, fruit
salad, juice, milk, pasta, pudding, salad, etc.). Ask, for
example, Do you like pasta? And chicken?

Direct the students' attention to the two empty boxes
and the sentences below each box. Make sure the
children understand what they have to do (read the
sentences and draw accordingly).

At the end of the activity, ask them to show their
drawings to their classmates and say whether they
like or dislike the food items they have drawn, e.g. I like
pasta / fruit salad or | don't like pasta / fruit salad.

As a follow-up activity, you may ask the students to
draw, in their notebooks, different food items and
write sentences below to practise the grammar
structure and the vocabulary learnt in this activity, e.g.
I like (milk). | don't like (chips).
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1 Look, read and match.

W Hi, I'mJimmy. ) Hello, 'm Rick.
4 Hello,I'm Sue. &) Hi, I'm Tom.
&) Hi, I'mJess. ) Hello,I'm Mike.

)

2 Unscramble and match.

L r-e-t-c-h-a-e

teacher

) a-s-m-c-l-a-s-e-t-s

0

classmates




3 Look and stick.

\.

sticker of cat Lily

J

4 Look and complete.

This is my

mum

This is my

grandma

sticker of hamster Toby and sticker of

cat Spike

This is my

brother










bat sticker

alligator sticker

It's a kangaroo. It's an elephant.

2 Lookand complete.

jump fly swim

(1) It can s

(2] It can Jump

(3] It can v

1o 2
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2 Read, look and choose.

& A:Chicken?
B: No, thanks. Pasta, please.

A: Water?

B: Yes, please. And chocolate cake for dessert.
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3 Listen and stick.

pasta sticker chicken sticker

fish sticker chocolate cake and milk sticker

4 Read and draw.

| love fruit salad. | don't like pasta. a







Kids’ Web Second Edition is an updated and improved
version of the best-seller Kids’ Web, an English language
series for the early years of primary school that connects
students with the world of English speakers ina modern,

fun and meaningful way. Designed to accompany children

at every stage of their intellectual development, the course
has been tailored to meet different goals at each level. This
Second Edition combines the essence of the original version
with various innovations.

® Communicative and collaborative approach, which
promotes the practice of the four skills.

® Work with interdisciplinarity: CLIL, Life Skills and
Socio-emotional Competences. wgW

® Greater role of the character Webby and his gang. wgW
® Work with textual genres. wgW

® Kids’Web Home Connectionin Spanish with
suggestions on how parents can participate in the
children’s learning process. wgW

® QR codes that take students to digital educational
objects. weW

® Socio-emotional animations for the integral development
of the child as a whole. yeW

SERIES COMPONENTS

For students and parents:

Student’s Book with integrated Workbook
Comic Book

Interactive activities, animations, audios and
karaoke version of songs

Downloadable Home Connection Booklet

For teachers:

Downloadable Teacher’s Book
Teacher’s Resource Material
Downloadable Class Audio

Digital Book

Paul Seligson is internationally renowned for his work
in teacher training, research and development of
English materials for children and teenagers. He is
highly appreciated by teachers all over the world for his

dynamic and practical presentations and suggestions.

.

www.richmondelt.com
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